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About the
Jewish Initiative for Animals

The Jewish Initiative for Animals (JIFA) provides new ways for the Jewish community

to bring its values of compassion for animals into practice and strengthen Jewish

communities in the process.

We pursue this work through:

Education:

We collaborate with Jewish nonprofit organizations—camps, synagogues, youth groups,
community centers, schools, college programs, and more—to produce educational
resources that spark inquiry into how Jewish values should interact with how we

treat animals. We’re already partnering with nearly 65 national and local Jewish

organizations and we’re only getting started!

Ethical Food Policies:
We empower Jewish institutions to create ethical food policies that allow them to live

their values and lay the groundwork for future national campaigns.

Expert Consultation:

We provide expert consultation to Jewish institutions that serve animal products to
assist them in lowering meat consumption and finding higher-welfare sources. We’ll
even help your Jewish institution set up new supply chains so that any animal products

you serve truly represent your community’s values.

JIFA is a project of Farm Forward.



Letter from the Editors

Dear B’nai Mitzvah Students and Mentors,

Whether you’re a b’nai mitzvah student, a parent, or a Jewish educator working with
b’nai mitzvah students, this coming of age ceremony has the potential to bring incredible
meaning into your Jewish life. For many students, the bar or bat mitzvah preparation
might be the first opportunity outside of school to consider the kind of individual they
want to be in the world now, and in the future. It’'s not about a day, but a person. This kind
of transformation is amazing both to witness and experience.

For many students, taking action on behalf of animals is part of who you want to be now
and in the future. This workbook was created for you to learn more about the issues that
animals face in today’s world and to understand how you can use your voice and actions to
effect real, positive change. The Ark Project, which invokes the story of Noah in the Torah,
provides a Jewish context for your connection with and desire to help animals.

Service-learning, the model we use in this workbook, creates an environment that values
students and values the long-term impact of the work they do. The workbook will provide
more information about the structure of this model to help students and the adults that
support them create a service experience that has the biggest impact for the student AND
for the animals involved. A key piece of service-learning is the opportunity for reflection.
Reflection is what brings it all together. It’s the place where we discover who we are and
how we feel about things, based on what we’ve experienced. It’s what supercharges our
ability to take what we’ve learned and do something about it. In that space, we encourage
students, and their adult mentors and facilitators, to engage deeply with their personal
relationship with animals, their service experience, and their future as young Jewish adults.

We face real challenges in our pursuit to improve the lives of many, many animals, so it’s
important to remember to celebrate the victories that we witness and make possible.
Students who care about animals—from their dog at home to the chickens on factory
farms they may never see—are making real progress, every day, around the world. As you
begin your project, remember: your service matters. You are bringing light and kindness
into the lives of others. Enjoy the journey, and mazal tov!

Sincerely,

Melissa Hoffman Suzanne Feinspan

Humane Education Suzanne Feinspan Consulting
and Program Specialist, JIFA
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Student Introduction

Do you care about animals? Are you looking for an idea for a mitzvah project for your bar
or bat mitzvah that you’ll love? If so, you’ve come to the right place! This workbook was
created with YOU in mind.

Here you'’ll find everything you need to design a service-learning project focused on
animals and their well-being that will be meaningful and exciting to you—and also the
resources you need to make it happen.

How to Use this Workbook

This workbook will walk you through the process and provide you with the
resources you need at each step.

Step 1: Pick someone to support you

This could be a parent, teacher, sibling, or Jewish educator—someone who will support
you in creating and doing a project and who will challenge you to get as much as you can
out of the experience. Once you’ve chosen this person, share and discuss together the
Introduction for Adult Project Mentors section later in this workbook.

Step 2: Get to know service-learning

This isn’t your grandma’s mitzvah project! How we think about serving others and
connecting Jewishly in ethical ways has changed dramatically over the past 15 years. Read
through Understanding Service-Learning [page 12] to understand what service-learning is,
how’s it’s different from volunteering, and the different types of service you might choose
to do.

Step 3: Design your project

Creating a project that will be exciting and meaningful for you—and has a positive impact
on animals - takes some thought. Use the worksheets in the following pages to help you
walk through that process.



Step 4: Do your project

Once you know what type of project you want to do and through what organization—go
for it! The workbook provides the materials you’ll need to make those service opportunities
into service-learning opportunities, including resources for learning about Jewish wisdom
related to animals and broader animal welfare issues, as well as activities for reflecting
during and after your service.

Here is our suggested Structure for each service-learning experience:
Each time you serve,
e learn some Jewish perspectives using materials from the “Torah” chapter
e complete your service session, using the Avodah section as a resource
e engage in an activity from the “Reflection” chapter to bring it all together.

Step 5: Share your project

Towards the end of the project, use the resources in Sharing Your Story and Educating
Others [page 163] to figure out how you want to share your project and what you've
learned with your friends, family and community. Consider how you might want to weave
your learnings into your d’var torah, as well as your celebration.

Step 6: Figure out what comes next

Your service, learning, and commitment to animal welfare don’t have to stop just because
you’'ve become a bar/bat mitzvah! Use the resources in our chapter on “What’s Next?”
[page 167] to figure out how you might continue to do service, advocacy, or education on
your issue.




Understanding Service-Learning

Before we jump into planning your project, let’s take a look at what service-learning is and

why we do it...

What’s the difference between volunteering (or service) and service-learning?

Volunteering or service is when you donate your time, energy, and skills in a way that
benefits something outside yourself and your family. In the context of animals, volunteering
may happen with individual animals, groups of animals or living communities as a whole.
Examples of volunteering might include running a collection of pet food for animal shelters
or a donation to food banks (for low-income families with companion animals (pets)).

You might also organize a litter pick-up at your local park or beach to protect wildlife, or
build enrichment tools (toys, housing, etc.) for farm animals living in community farms or
sanctuaries.

Service-learning combines meaningful service (which might include volunteering) with
learning and reflection, and utilizes the service as a tool to advance students’ knowledge
about a particular issue, explore their personal values and deepen their connection with
one another, the animals whom they’re serving, and their communities. Meaningful service
includes identifying a genuine need, and then creating a project that responds to that
need. In contrast to volunteerism, service-learning’s objective is to benefit the service
participants equally—both the providers (you) and recipients of the service benefit from
the project. In a Jewish context, service-learning also seeks to draw connections between
the volunteering that is being done and Jewish wisdom, in order to help participants
identify ways that their service might enrich their understanding of Judaism and their own
Jewish identity.

In short, Jewish service-learning, especially this workbook, seeks to support students in
finding a project that matches their passions, addresses a need, and connects Jewish
values to service in a way that adds value to the experience.




Why do service-learning as part of the b’nai mitzvah experience?

The b’nai mitzvah process and ceremony marks the coming of age of young people in the
Jewish community. Doing service as part of the b’nai mitzvah experience is an opportunity
to consider our responsibilities to our community and the world around us and how we
want to pursue those responsibilities as adult Jews.

As someone who is passionate about animals, you may already feel, instinctively, that we
should treat them with respect, reverence, and responsibility. As sentient beings who share
our world, they also benefit from human acts of loving kindness. The concept of preventing
unnecessary harm to animals and treating them with compassion, or tza’ar ba’alei chayim,
is actually a law of Torah rooted deeply in Jewish values and tradition. You’ll get to explore
perspectives on this value—and ways you can apply it in your project and beyond—

as part of this workbook. ‘

Beit I1zim, Boul';.r’s Jewish Goat Co-op
i
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Types of Service

The term “service” can encompass several different types of work—all with different goals.

Direct Service

Direct service is any activity that aims to address an immediate social issue through
provision of support and services. Some examples of direct service include serving meals
at a soup kitchen or helping to weed a community garden which provides food to the
homeless. The key is working directly with the individuals who benefit. Direct service with
animals might include cleaning enclosures, walking dogs, and brushing cats at an animal
shelter, or helping with feeding and laundry at a wildlife rehab facility.

Indirect Service

Indirect service benefits an organization and the community through service that can

take place outside the organization’s main operations. These services can often be done
at home or other location, but you will choose with the partner organization. Examples
include building a webpage, or filming a promotional video to help drive attention and
support. Indirect service could also include education and awareness building, explained in
more detail below.

Education and Awareness Building

Education and awareness building seek to educate the public about a social issue that
they may be unaware of—motivating them to act on it. In many cases with animals, abuses
or suffering may be purposely hidden from public view (as with factory farming) or may
simply occur outside the scope of our daily experience (animals living in shelters, animals
in the wild, and animals in entertainment and captivity). Raising awareness may include
organizing movie screenings or lectures, creating posters or art shows and more.

Research

Conducting research is another way to engage in a local issue concerning animals. This
might include administering surveys or interviews to determine public thought on an issue,
or doing scientific research about animals themselves as a contribution to an existing
project. For example, as a combination research-awareness building project, students
could help an animal rehab look at past cases in an effort to better educate the public
about how to identify, handle, and transport injured or sick animals in their area.



Organizing and Advocacy

Organizing and advocacy aim to change the underlying system of laws and policies that
may be leading to or perpetuating a social issue. Organizing usually involves mobilizing
groups of people to take an action that puts pressure on government, a company or other
institution (like a school, camp, or synagogue) to make them change the way they are
doing things. Advocacy may include writing a letter to a Member of Congress, collecting
signatures for a petition, or meeting with one’s local city council to share your perspective
on an issue. For example, students might collect signatures to petition their local
supermarket to carry higher welfare eggs, dairy, and meat.
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Philanthropy and Fundraising

Nearly all organizations that work to address social issues, including nonprofit animal

care and welfare organizations, require funding to do their work. Therefore, one way to
serve those organizations is by donating money to them or raising money from others for
them. While typically not considered a part of community service or service-learning, you
might consider giving a percentage of the money you receive from your bar/bat mitzvah
to an organization you care about, hosting a dance-a-thon to raise money for such an
organization, or writing letters or making calls to friends and family asking them to donate
to a particular animal welfare cause.




Three Steps of a Successful
Service-Learning Project

Successful service-learning projects have 3 key components which can be summed up as:

Torah, Avodah, and Reflection.

The workbook is laid out in a way to easily engage in each of these steps throughout

your project.

Understanding Jewish Wisdom on the Issue
While the act of service is, in itself, meaningful, we increase its meaning when we use it as
an opportunity to learn more about our world and about Jewish tradition. Once you have
chosen your project, you can do some research about the broader issue related to the
service you’ll be doing—a process which the section on designing your project will guide
you through. The Torah section of the workbook will help you to explore Jewish voices
throughout history and what they have had to say about the human-animal relationship
and bond and animal welfare. You could engage in this exploration by studying ancient,
medieval, or modern Jewish texts on the issue, participating in or creating a ritual related
to the issue, identifying a Jewish leader engaged in the issue and speaking with them, or
exploring primary sources like newspaper clippings, photographs, or videos about Jewish

engagement on the topic.

Engaging in this exploration will help you to determine how your service on this issue

might help you connect with being Jewish in a different way.

Engaging in Service
The act of engaging in service—of working for the good of animals on a task that needs
to be done—can be a powerful learning tool. Pay attention to what comes up for your as
you do your service. How do you feel? What do you see, hear, or smell? What surprises
you? What do you learn? You can also use your time doing service as an opportunity to

learn more about the animals, people, and organization you’re working with.



3.REFLECTION: Processing the Experience and
Thinking about What's Next

Reflection allows us an opportunity to think about how an act of service affected us,
what we learned and what we might want to do similarly or differently in the future. It
allows us to identify questions we might have or challenges we face and wrestle with
them in an effort to find answers. Reflection also gives us a chance to think about

how we might want to integrate anything we learned into our lives beyond the service

Understanding Service-Learning

experience. If you’re engaging in an ongoing service opportunity, you can set aside
5-710 minutes after each experience, even on the ride or walk home, to reflect on the

experience and what you learned.

Once your project is complete or nearing completion, you can use the materials in the

workbook to reflect on the experience as a whole and to consider how you might want to

continue to engage in this issue beyond the completion of your service-learning project.




Sample 360 Roadmap

Below is a sample of how you could design a roadmap’ to flow between each of these
three areas during a project. Ideally, your sessions are long enough (a couple or more
hours) and your project spans enough time (a couple or more months) for you and those
you’re serving to get the most benefit possible.

Sample Project:
Extreme Makeover - Shelter Edition

After learning about the broader issue of pet overpopulation, a student finds a local shelter
that is interested in revamping its image to make it more inviting to potential adopters.

The shelter and student decide on a specific project to help execute the overall makeover.
In 2-3 hour blocks, the student does 6 service sessions at the shelter over the course of 3
months.




START

Pre-project Learning and Design

Sample Session #1:

TORAH (pre-service) AVODAH (service) REFLECTION ACTIVITY

Personal Relationship to Animals I. Read through Avodah (post-service)
(pg 32) section (pg 141 Free Writing or Drawing
2. Do service (pg 150)

Sample Session #2:

TORAH (pre-service) AVODAH (senvice) REFLECTION ACTIVITY
Animals as Part of Creation I. Refer back to Avodah (post-service)
(0g 43) section as needeq’ (pg 141) Storytelling to Family
2. Do service Member (pg 151

Sample Session #3:

TORAH (pre-service) AVODAH (service) REFLECTION ACTIVITY

Caring for Your Animals 1. Refer back to Avodah (post-service)

(og 51) section as needed (pg 141) Social Media Post
2. Do service (pg 150)

Sample Session #4:

TURAH (pre-service) AVUDAH (service) REFLEGTIUN ACT'V'TY

Preventing Cruelty 1. Refer back to Avodah (post-service)

to Animals (og 61) section as neeo’eq’ (pg 141 Triangle - Square - Circle
2. Do service (pg 150)

Sample Session #5:

TORAH (pre-service) AVODAH (service) REFLECTION ACTIVITY
Animals and Spirituality 1 Refer back to Avodah (post-service)
(og 129) section as needeq’ (pg 141) What, So What,
2. Do service Now What (bg 152)

FINISH

Post-project Sharing
and What’s Next

[=
]
-

(%]

3
T

o

=
=)
=

-

[=

[
T

=
=]
(7]




Guidelines for
Designing Your Project

It is not your duty to complete

the work. Neither are you free ,717331? ﬂ;Nb@U 7["7;7 NS
to desist from it. 17(3;17 allalERnial N’?W
(Rabbi Tarfon in Pirkei Avot 2:16) HQDD

Lo alecha hamlacha ligmor;
v’lo ata ben chorin libateil mimena.

You’'re about to embark on an adventure where you’re devoting a serious number of hours
to a project, so you want to make sure that it’s one you’re excited about, right?

Follow the step-by-step process to help you identify a project that you’ll love!




|dentifying a Need: The Issues

Judaism mandates us to protect animals from unnecessary harm. As you’ll learn in the
Torah section later in this workbook, there are a lengthy collection of texts and opinions
about how our ancestors and founding rabbis put these instructions into practice. Today,

we face a number of complex issues that put animals’ welfare at stake.

How can we identify them and respond?
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Jewish Animal Ethics and Animal Welfare

The following is adapted from the Hazon Food Guide (2016):

Nonhuman animals are a vital part of our ecosystems and communities, and they awaken in
us a wonder at the world around us. Like us, they feel pleasure and pain, joy and emotional
distress. As Jews, we’ve inherited a tradition that has numerous beautiful insights about
animal life and, from the time of the ancient rabbis, Jewish law has offered detailed advice
on how to treat animals ethically based on the Jewish principle of compassion for animals,
tza’ar ba’alei chayim.

0711 "3 WY

Tza’ar ba’alei chayim
1. literally: the suffering of living creatures

2. the Jewish moral principle and legal ban on inflicting undue
harm on animals, either physically or emotionally.

What is “welfare”?

Minimally, animal welfare requires maintaining appropriate standards for accommodation,
feeding, disease prevention and treatment, freedom of movement, and the ability to
express natural behaviors. As Jews, the Torah mitzvah and moral imperative of tza’ar
ba’alei chayim calls upon us to provide animals with thoughtful care and protection that
attends to both their physical and mental well-being. This can apply on the level of the
individual, or on the level of whole groups or species.



Choosing an Issue

There’s no shortage of issues affecting animals, and here are just some examples of topics

you might consider learning about as you begin to design your project:

e Pet overpopulation

e Endangered species

e Factory farming

e Companion animal (pet) welfare
e Urban wildlife

e Animal testing

e Jllegal pet trade

e Captive animals

* Habitat destruction

e Animals in entertainment (circuses, movies, marine parks, etc)

In many cases, issues that we typically think of as affecting humans (like poverty and
homelessness) also affect animals (like companions of impoverished and homeless
people). The same goes for issues like pollution and littering, which creates an
uninhabitable, dangerous environment for humans and nonhumans alike. As for our food
system, injustices committed towards farm workers often occur in the same places that

mistreat farm animals.

In the appendix, we've included a list of sample topics and
subtopics that you can explore more in depth as you plan.




In researching an issue and identifying a need in your community, we
recommend the following:

Engage in a process that involves:

1. Assembling facts
2. Forming your opinions

3. lIdentifying a need

You’ll want to do some digging on an issue you’re passionate about. Who (which animal/s)
is affected? What are the causes of the issue? Who (which people or organization/s) is
already active on the issue? Next, you may solidify your own viewpoint and how you

feel about the issue. Finally, what work is still needed on this issue? What is possible in your
own community? Answering these questions will help you decide on a project

and take action.

Considerations for researching an issue:

1. Where can | make the greatest impact?
How can you help animals the most? You see, know, and hear about injustices
committed towards animals and want to make a difference. It’s best to plan your
project intentionally around the most good you can do with the time and resources

available to you.

2. What protections exist?
If you’'re researching an issue, you may be interested in learning about the legal
protections that exist for animals on the federal and state levels. How much
protection do animals get under these laws? Depending on your topic, you might

even be able to find city laws that are regulated on a local level in your area.

3. Who are the stakeholders?
Stakeholders include a person, group, or organization that has interest or concern
in an issue. Stakeholders can affect or be affected by the actions, objectives, and
policies that exist around the issue—although they can’t necessarily be involved in

making decisions, animals are also unspoken stakeholders

(CONTINUED ON NEXT PAGE)
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4. Where can | learn more?
In the appendix you’ll find a few sample topics that might help you uncover the need
for a project in your community. You can also research a topic that isn’t listed there.
For further information about different animal issues, check out our list of Suggested

Resources (also in the appendix).

Use the worksheet on the following page to log the information you
gathered and reflected on for your topic/issue:




Reflection Log on an Issue:

| learned about this community/global issue:

=)
(%]
2
o
=
o
-
3
>
()]
=
c
L
(]
(3
(a]
-
O
L =)
(%]
[
=
<
=
=
(U}

This issue affects (check all that apply):

environment
(air, water, soil, etc...)

[ learned these things about how this issue impacts my community:

What is the need for my service effort?

What contribution can | make?

"Adapted from Itle-Clark, S. (2016). Service-learning reflective log. Empowering Youth
Through Service-Learning. Ret.rieved from Humane Society Academy
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In addition to educating yourself on the issues that exist as you try to identify the
issue you want to work on, you’ll also want to reflect on your own passions, skills and
logistical needs.

Write down your answers to the following questions and then
discuss them with a parent, educator, or mentor to help bring your
ideas into focus:

Personal Reflection:
Passion, Skills, and Logistics

Passion

What do you value about animals? What values play a part in your relationship to animals?

What kinds of things do you love to do?

Based on the research you did above, which animal welfare issue(s) make you most sad or
angry? Which make you most excited or motivated?



Are you most passionate about:
 Working directly in the service of animals?
* Educating others about animal welfare issues?
e Trying to change laws regarding the treatment or protection of animals?
* Another issue that helps animals?
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Skills

What kinds of skills do you have that might be useful in these types of service projects?

What kinds of skills are you interested in learning throughout the project?

Logistics

What is logistically feasible for my family? How often would | volunteer? How far am | able
to travel for a project? You will want to talk with your parent/guardian/adult mentor to see
what is possible with both your schedules.

25
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Choosing an Organization

Once you’re clear on the issue you want to work on, you’ll have to identify an organization
through which you can do that work. You’ll want to work with an adult to research a few
things as you consider organizations. You can use this worksheet to help you with that
research.

Name of Organization:

Website:

Main Contact (write down the name and email/ohone of your main contact person at the
org once you have one):

Name:

Email/Phone:

What issue are they addressing?

What kind of public support do they need?

What impact would your project have on the organization? On animals?




To determine whether an organization is reputable and capable of carrying out its mission
to help animals, we recommend asking:

Does the organization have 501(c)3 status as a non-profit? This means that it is
government-approved as a charitable organization.

D Yes
| | No

How long has the organization been in business? Length of time in business doesn’t ensure
credibility, but it can help.
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D O-1 year

|| 1-3 years

|| 4-10 years

D More than 10 years
D More than 20 years

Does the organization have a board that governs its activities?

D Yes
| | No

What are the organization’s strategies for making animal lives better?

How are monetary donations spent?

Finally, you’ll want to visit the organization and determine whether it provides optimal
conditions for animals (if animals live on site) and seems well-run. If you decide to do
a project with a national organization and cannot visit the headquarters or local office,
schedule a phone or video call with a staff member who can help you.
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A note about zoos and other common sites of animal

use and entertainment:

With possible exceptions, JIFA does not recommend using this resource to do
service-learning with organizations that intentionally breed and use animals
for human benefit and entertainment (zoos, aquaria, animal-assisted therapy
or service organizations, animal entertainment groups, and some farms and
sanctuaries). If you are not sure whether an organization is suitable for your
project, JIFA is available to help you determine if it’'s a good match.

|

A note about working with an organization that

houses live animals:

Many organizations do not have the same rules for younger volunteers as they do
for older teenage and adult volunteers. Some may not allow any people under a
certain age to volunteer on site, while others may allow someone your age to work
around the animals, but not in direct contact with them for safety reasons. Many
organizations, however, have youth programs where students can volunteer with
animals in supervised groups, with a parent/guardian chaperone, or can perform
specific tasks approved by the organization off-site under the staff supervision.
Before you commit to working with an organization, make sure you know the
kinds of tasks and support you’ll be asked to do so that you’re both comfortable
with and excited about your project going in.




Confirming Your Project

Once you’re clear on what you want to do and who you want to do it
through, fill out this worksheet to record your plan:

| plan to work on through the organization
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This project is meaningful to me because...

My goals for this project are...

The adult(s) who will support me in doing this project are...

| will be doing my project from , 20 through ,
20
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Torah: Understanding Jewish
Wisdom on the Issue

As we discussed earlier, each day you do service should include
the following three parts: Torah, Avodah, and Reflection.

This section provides the materials for the following part of that process:

Torah Avodah Reflection

(pre-service) (service) (post-service)

Introduction

One of the key things that differentiates service-learning from volunteering is the focus

on exploring the broader social issues that are being addressed in the service so as to
develop a deeper understanding of them, as we explored in the previous section. In Jewish
service-learning, we build on that by also learning about the wisdom that Jewish tradition
has to share about a particular issue and how learning about and working on that issue
might strengthen our connection to ourselves as Jews. In the following sections, you’ll
find a variety of resources to support you in Jewish exploration related to animal welfare.

How to Use This Section

1. On your first service day, choose one activity from the Personal Relationship to Animals
section to do.

2. For each following service experience, choose one activity from the remaining sections
to explore before you serve.

3l




Personal Relationship to Animals

Introduction

What comes to mind when you think of animals? Companionship? Nature? Farms? Perhaps
a movie or book that told a story about animals? Where do you encounter animals the
most, and which experience has impacted you the most? Have you ever thought about
how animals see the world through their eyes, and experience joy and pain in life? Have

you empathized with them and felt responsible them?

The three activities below explore our personal relationship to animals. Choose one to

engage in before your first service experiences.




Activity 1: l l I ' ’
Storytelling

We each have at least one, and sometimes many relationships with animals throughout
the course of our lives. Each of these animals teaches us something and leaves a mark on
our life. Think about an animal, group of animals, or experience with animals that had an

impact on you.

Write out the story of your relationship. Why did the animal(s) and/or
the experience matter to you?
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Activity 2:

Pick a Corner

Below are descriptions of several different ways of thinking about our personal relationship
with animals to help you reflect on your own feelings and beliefs.

For each, there is a box that has a question about animals in the
middle. In each case, circle the answer in the corner that is closest to
what you believe. If none of them is close, write your own answer.




Animals in Our Lives

How do you relate to animals? Since you’ve chosen to center your service-learning around
a cause that helps them, it’s likely you have been touched or moved by animals at some
point in your life. Perhaps you’ve had a special companion animal in your life at home, or
you’ve had a meaningful experience with animals in another environment—in nature, at a
shelter or sanctuary, or at a farm.
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Animal Emotions

Nonhuman animals are sentient, meaning they can feel, perceive, and be conscious in
ways similar or identical to us—let’s not forget we are animals, too! This might seem
obvious to you if you've ever had a companion animal or spent long periods of time
with an individual animal. However, many people throughout history actually tried

to argue that animals couldn’t feel pain or suffering to justify treating them badly.
Jeremy Bentham, an English moral philosopher born in the mid-18" century who
rejected that view, famously said about animals: “the question is not, can they reason?
nor, can they talk? but, can they suffer?” Today, because of a growing field of animal
sciences, we know that animals from a wide variety of species (mammals, birds, fish,
even creatures like the octopus!) experience not only physical feelings, like pain, but
emotions ranging from joy to sadness, grief, jealousy, and post-traumatic stress.

How can | know how an animal
feels in a given situation?




Responsibility to Animals

You may have already thought a lot about how your relationship to animals influences
your feelings of responsibility towards them. Maybe you are just starting to think
about how your relationship with one animal (or experience with an animal) helps
you think about your relationship and responsibility to others. Whether we think
about it regularly or not, most of our choices in life affect animals in some way—
everything from our decisions about food and dealing with waste to our choices
about cleaning products and where we get our entertainment. In some cases, we
might think about the suffering of individual animals in the care of humans, or we
might worry about and feel responsible for the survival of a whole species.

How do | view my
responsibility to animals?
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Activity 3:

Journey-Mapping

Our relationship with animals, and how we think about that relationship as Jews, develops
over time. Consider these questions about your relationship with animals and how it’s
changed over time:

e Does your family have a relationship with animals? What is that like? Has it changed
over your lifetime?

e Are there events related to animals from your life that were particularly meaningful
or impactful?

e Have you had moments where you were less connected to or concerned with
animals?

e Have you ever done any service work or other work to support animals?

e Are there people who have influenced how you think about animals?

e Are there ways that your Jewish life has influenced your relationship with animals?

Using a river as a metaphor for the journey, take 10 minutes to
draw a picture on the next page that represents the journey of your
relationship with animals.

 What is the source of that river?

*  What course has the river taken?

 What were the tributaries, the turns it took and followed, and the turns it took and
then went in another direction?

e The rocky patches?

e Where was there smooth sailing?

Once you’ve completed your picture, share it with a family member or mentor and
describe your journey to them.
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My Journey of Caring for Animals
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Conclusion

As you move through your
project and your service-
learning experience, you

may find your relationship to
animals change and grow. Your
concern for and feelings of
responsibility towards animals
may expand and deepen in
ways that change you, change
the way you see animals, and
change the choices you make
in your life going forward.

We can draw upon much of
the wisdom in our tradition to
support our work and choices
to protect animals. In the

next sections, you’'ll explore
Judaism’s rich and complex set
of laws and views on animals,
which provide a framework

for us to think about our
relationship with them today.

Torah: Personal Relétionship to Animals







Animals as Part of Creation

Introduction

B’reishit, “in the beginning,” humans were created alongside many other living, breathing,
feeling beings. Perhaps the most fascinating discussion and set of Torah commentaries are
the ones that surround our origin story—for many years, these discussions and debates
have tried to define our relationship to animals. Science and religion function differently in
our lives today, so even if you don’t take the text literally, the creation story is an important,
multi-faceted perspective on how humans share the world with and relate to nonhuman

animals.
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The two activities below explore the topic of animals as part of creation. Regardless of the

focus of your service project, an activity from this section would be a good one to include

at some point.

Vocabulary

HEBREW TRANSLITERATED HEBREW ENGLISH
v remes creeping
. , our
:[ wyp ma’asecha works/creation

BA chayah

T -

wild animal
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Activity 1:

Living Talmud

Jewish tradition has a lot to say about animals and their role as part of creation. The
“Living Talmud” on the next page provides a few of those perspectives for you to

explore. The Talmud is a recording of the Oral Law created by the ancient rabbis, based
on the Torah.

Once you have explored some of the texts on the Living Talmud page,

discuss them with a family member or mentor using the questions
below or use the space below to answer the questions on your own.

(Questions

What similarities do you see between the various texts? Do any themes emerge?

How are these texts different? How might they contradict one another?




Share one text you particularly connected with or like. What speaks to you about it?

What does it mean for us today that animals can be seen as having an equal part in
creation to humans? How might this affect our behavior?
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0TI Y R0y 0w (Hashem), wildlife
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A R creeping things, ST DY N ,'1171?U?
-b3-by ,1’73ﬁﬁ1"’ and birds of wing...
Nl Let them praise
the name YHVH.
Just as the Holy —Psalms 148
Blessed One’s
compassion is on
human beings, is
the Holy Blessed
One’s compassion

Living Talmud:

mercies are upon

e Animals as Part
o of Creation

So many are - '_:_’ HT'_;@ It should not be believed
Your works, YHVH JIOY R0 ’DW;; that all beings exist for
(Hashem); 173 YT XD the sake of humanity’s
You have made them existence ... [rather,] all
all with wisdom the other beings, too,
The land is full have been intended

of your riches. for their own sakes...

—Psalm 104:24 —Maimonides, Guide
of the Perplexed 111:13;
12th Century, Egypt
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Even things that you may regard
as superfluous to the world, such
as fleas, gnats and flies, even they
are included in the creation of the
world and the Holy Blessed One
carries out the Divine purpose
through everything - even a snake,
a scorpion, a gnat, or a frog.

—Midrash, Genesis Rabbah 10:7

What makes you superior to a
worm? The worm serves the Creator
with all its mind and strength!
Human, too, is a worm and maggot,
as it is written “l am a worm and no
man.” (Psalms 22:7) If God had not
given you intelligence you would not
be able to worship God but like a
worm. Thus you are no better than a
worm, and certainly [no better] than
[other] people. Bear in mind that
you, the worm and all other small
creatures are considered as equals
in the world. For all were created
and have but the ability given

to them by the blessed Creator.
Always keep this matter in mind.

—Baal Shem Tov, Rabbi Yisroel
(Israel) ben Eliezer, Tzava’as
HaRiVaSH #12, 18th century
Jewish mystic, Poland

Furthermore, one’s compassion should extend to all creatures,
and he should neither despise nor destroy them, for the
chochmah Above (Supernal Wisdom) extends to all of creation—
inanimate objects, plants, animals, and speaking (humans).

—Rabbi Moshe Cordovero in Tomer Devorah (p. 74-75, translated
by R. Moshe Miller) 16 Century Mystical Thinker, Safed, Israel

Torah: Animals as Part of Creation
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Activity 2:

Journaling

In Genesis Rabbah, a collection of midrashim (interpretations of text done by the ancient
rabbis to “fill in the gaps”), it says:

Even things that you may regard as
superfluous to the world, such as fleas,
gnats and flies, even they are included
in the creation of the world and the
Holy Blessed One carries out the Divine
purpose through everything - even a
snake, a scorpion, a gnat, or a frog.
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—Midrash Rabbah Genesis 10:7 SR T 1757 WBDN

YT779% ™77 Sy oo

Take some time to journal about what this passage might
mean for you. Use the following questions as prompts:

If God carries out the Divine purpose through all living things, what does that mean
about how we should treat all living things?

Do you believe that a mosquito should be treated with the same compassion as a
dog? Should a dog be treated with the same compassion as a human?

Why or why not?

What does this passage mean about how we should treat living things—animals and
humans—who we dislike, disagree with or find uncomfortable to be around?

What else do you notice about this text? How else might it impact your relationship
with animals and all living things?
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Conclusion

Exploring Jewish perspectives on animals’ roles as part of creation is just one way to
understand more about Jewish texts that can inform our relationship to and compassion
for animals. The following sections explore a variety of other perspectives on these
questions as well.
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Caring for Your Animals

Introduction

This section explores what Jewish tradition has to say about how we can most
compassionately care for our animals. Even though this isn’t a comprehensive list of rules,
stories, or opinions, see what you can gather from the messages they send about human-
animal relationships. How might we apply these lessons today? Regardless of the focus
of your service project, an activity from this section would be a good one to include at
some point.
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Vocabulary

HEBREW TRANSLITERATED HEBREW ENGLISH

npn: behemah domesticated

animal

LAYARY tzamei thirsty

compassion,
mercy

0™ T'! 1 rachamim

T ro’eh shepherd

al
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Activity 1:

Creating Your Own Talmud

The Talmud (a recording of the Oral Law created by the ancient rabbis, based on the
Torah) is structured such that the middle of each page has a small section of an earlier
text, the Mishnah, in the middle with commentary about that text, written by different

rabbis, all around it. In this activity, you’re going to create your own page of Talmud.

On the next page, you’ll find a worksheet with a text in the middle of
it which focuses on how we should care for animals. Read through
the text a few times. Following the worksheet, write an opinion of
that main text above the text in the box labeled “Opinion 1.” You can
imagine viewing the text from different perspectives, like from that
of the human caregiver, or the non-human animal. What would an
opposing opinion say? Include an additional opinion to the left of the
main text in the box labeled “Opinion 2,” and then write a conclusion
that reflects your agreement with one opinion or another in the box
labeled “Conclusion.” Finally, write out an example of how you might
apply your understanding of this text today in the box labeled “Modern
Application.”

Some gquestions you might want to address in your opinion
sections are:

e Whose needs are seen as being more important in the text—the human or animal?
Do you agree or disagree with their prioritization?

 What questions does this text raise for you?

What piece of this text requires explanation, in your opinion? How would you explain
it?

e  What is missing from this perspective on how to care for animals?
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Rab Judah said in the
name of Rab: A person
should not eat or drink
before first providing for
his animals since it says,
“"And | will give grass in thy
fields for thy cattle, and
then, thou shalt eat and be
satisfied.” (Deuteronomy
11:15)

—Babylonian Talmud,
Tractate Berachot 40a

Modern Application:

03



Activity 2:

Animal Care Guides

Jewish texts provide us with a variety of suggestions of how we should best nurture the

animals in our care.

Using the texts below, create a set of A) written instructions and/or
B) visual instructions for an ancient farmer on how they should care
for their animals using the worksheets on the next pages.

The seventh day is a Shabbat for -x5 ﬂ’[)‘?tﬁ ’Tﬂ? naw Yy awa oin
YHVH (Hashem) your god: You shall TR IO ”?NE”?'L)Q YN
not do any work—you, your son WK N TNRX) 772V
or daughter, your male or female LI

slave, your animal (behemah), or the
foreigner within your domain.

—Exodus 20:70

Rav Yehudah said in the name of Rav.: A DjNL) MDX 27 X 7T 27 KT

person should not eat or drink before first Xy BJND e omp BJN’W
providing for his animals since it says, 702 VY YNNON (v X 0137)
“And | will give grass in your fields for your v 33‘?31‘51

animal (behemah), and then you shall eat
and be satiated” (Deuteronomy 11:15).

—Babylonian Talmud,
Tractate Berachot 40a
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The holy Arizal (Rabbi Yitschak Luria
of blessed memory) once mentioned
to one of his students that he had a
“mark” on his face as a result of the

sin of causing pain to animals. Upon
investigating, this Torah scholar found
out that instead of feeding their chickens
in the morning, his wife would let them
forage for their own food. When he
corrected this, the Arizal remarked that
the mark on his forehead was gone.

—Rabbi Elazar ben Moshe Azikri,
Sefer Chareidim 14:1

Rabbi Levi said. The whole twelve months
that Noach was in the ark, neither he

nor his family tasted sleep because

they were responsible for feeding the
domesticated, wild, and winged animals.
Rebbi Eliezer said: He brought branches
for the elephants... Now some ate in the
second hour of the night and some in the
third hour of the day, hence you know
that Noach did not taste a bit of sleep.
Rebbi Yochanan said... One time, when
Noach was late in feeding the lion, the
lion bit him, and he went away limping.

—Midrash Tanchuma Noach 9
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When Moshe our teacher was tending
the flocks of Yitro in the wilderness, a
lamb scampered off, and Moshe ran
after it, until it approached a shelter
under a rock. As the lamb reached the
shelter, it came upon a pool of water and
stopped to drink. When Moshe caught
up with it, he said, “I did not know that
you ran away because you were thirsty.
Now you must be tired.” So, he hoisted
the lamb on his shoulder and started
walking back with it. The blessed Holy
One then said, “Because you showed
such compassion in tending the flock of
a mortal, as you live, you shall become
shepherd of Israel, the flock that is mine.”

—Midrash Rabbah Exodus 2:2

A person may not buy a domesticated
animal, a wild animal, or a chicken
before buying food for them to eat.

—Jerusalem Talmud, Tractate Ketubot 4:8
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The Ancient Farmer’s
Guide to Animal Care

To care for your animals in a way that shows compassion for them and follows Jewish
tradition, you should...

1.

2,

7. Create Your Own:

o/
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The Ancient Farmer’s
Guide to Animal Care

To care for your animals in a way that shows compassion for them and follows Jewish

tradition, you should...

Create Your Own:




Conclusion

The animals in our care look to us for sustenance and
compassion. Increasingly, animals have come into our care
for reasons beyond helping us work the land. How might
these texts and guidelines for care apply to animals

in your life, whether at home, in the natural spaces
around you, at school, or elsewhere? How do

you think they should apply to animals being

taken care of and used by businesses?

Jewish tradition can provide us with

important insights into how we can

best provide for the physical,

mental, and emotional

needs of animals.

Torah: Caring for Your Animals






Preventing Cruelty
to Animals

Introduction

Part of caring for animals is caring for their needs and another aspect of it is making sure
they do not come to harm. This section explores what Jewish tradition has to say about
how we can prevent cruelty towards animals. Notice that the rules we are given about
preventing cruelty apply to working domesticated animals, but these are animals that we
rarely keep as part of our homes or use for working purposes today. How can we apply
this message to all animals we encounter or use for our benefit, even those we do not see?
Regardless of the focus of your service project, an activity from this section would be a

good one to include at some point.

Vocabulary

Torah: Preventing Cruelty to Animals

HEBREW TRANSLITERATED HEBREW

ENGLISH

mhi'Y shor

OoX

mhla A chamor

donkey
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Activity 1:

Preventing Cruelty in Jewish Text

Below you will find several different Jewish texts related to preventing cruelty to animals.

Choose the one that you connect the most with and write a
paragraph about why it speaks to you and how you might apply it
in your own life.

When you see the donkey of your enemy ann ]/;'7 g r_gg'w XN™2
lying under its burden and would refrain N 2w 17 2 131?'1[11 XY
from releasing it, you must nevertheless any
release it.

—Exodus 23:5

You shall not plow with an ox and RET WANN-NS

an ass [animals of different sizes
and strengths] together

—Deuteronomy 22:10

You shall not muzzle an ox [whose w2 DDUD'N‘?
natural behavior is to eat while
working] while it is threshing

—Deuteronomy 25:4
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Rav Yehuda said that Rav said:

If an animal (behemah) fell into a water
canal [on Shabbat, when it is forbidden to
move animals], you should bring pillows
and blankets and place them underneath
the animal, and if it climbs up, it climbs up.

They posed a contradictory source:

If an animal fell into a water canal [on

Shabbat, when it is forbidden to move
animals], one should place provisions

in its place, so that it doesn’t die.

[Infer from this:] provisions, yes;
but pillows and blankets, no!

This is not difficult: the second case
refers to where it is possible [to help the
animal] only with provisions; the first case
refers to where it is impossible only with
provisions. If it is possible with provisions,
do that, but if not, then bring it pillows
and blankets and put them under it.

But, by so doing, one is using items for a
different purpose than they were intended
for, [which is forbidden on Shabbat]!

He reasoned like this: the prohibition
against using an item on Shabbat

for a different purpose than it was
intended for is only of Rabbinic
authority, but preventing the pain of
animals is of Torah authority, so a Torah
commandment comes and bumps

off a Rabbinic commandment.

—Babylonian Talmud,
Tractate Shabbat 128b
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(Question

Which of these texts about preventing cruelty to animals speaks to you most? Why?
How might you apply it in your own life or in your service project?
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Activity 2:

Modern vs Ancient Views
on Preventing Cruelty

Many of the modern beliefs about how to prevent cruelty to animals were present
hundreds and thousands of years ago in the texts of Jewish tradition. Look at the poster
below about the 5 Freedoms that animals must experience to not be treated with cruelty.
Then look back up at the texts in the activity above and answer the questions that are
included after the poster image.

Five Freedoms

Freedom from hunger and thirst
by ready access to fresh water and diet to maintain
health and vigor

Freedom from discomfort
by providing an appropriate enviroment including
shelter and a comfortable resting area

Freedom from pain, injury

or disease
by prevention or rapid diagnosis and treatment

Freedom to express normal
behavior

by prevention or rapid diagnosis and treatment

Freedom from fear and distress
by ensuring conditions and treatment which avoid
mental suffering




(Questions

] . Which of the 5 Freedoms do you see represented in the Jewish texts
included in the earlier activity?

2 » Are there any of the 5 Freedoms that you don’t see represented?
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3 » Are there any considerations for animal care that you see included in the Jewish
texts that are not present in the 5 Freedoms?
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Conclusion

Cruelty and suffering can take many forms
for nonhuman animals, just as it can for
humans. Past Jewish authorities put in
place rules intending to prevent abuse
where it might be most likely—a family
cannot muzzle their ox while it is working
because it is cruel, even if the family will
benefit from more grain to sell. Today, we
use animals in diverse ways, many of which
we do not personally witness. What forms
does cruelty take, and what part can we
play to prevent them? Jewish tradition can
provide us with a framework to look deeply
at the way we use animals and insights

on how to prevent people and systems
from treating them without compassion.
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Learning from Animals

Introduction

Just like all of creation, animals have much to teach us. This section will explore what
Jewish texts have to say about this teaching and how you might apply this idea during
your service project. Regardless of the focus of your service project, an activity from this
section would be a good one to include at some point.
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nax tzniut modesty

‘7.'1 lalal chatul cat

I_IBD ) nemala ant

BTJ.}"!B tarnegol chicken

“The way of
aLIERE! derech eretz the world”

(also refers to
‘manners’

generally)
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Activity 1:

What We Can Learn from Animals

Read the following Talmud text, as well as the commentary on it.

If we had not received the Torah we would
have learned modesty from watching

a cat, honesty (refraining from theft)

from the ant, and fidelity from the dove...
and derech eretz from the chicken.

—Babylonian Talmud, Tractate Eruvin 100b

Modesty from the cat: because it

does not relieve itself in front of
people and covers its excrement;
Honesty from the ant: As is written, “[Go
to the ant, you sluggard, see its ways,
and be wise, which, having no guide,
overseer, or ruler, provides] her food in
the summer..” (Proverbs 6:8): One ant
does not steal the food of another ant;
And fidelity from the dove: Doves

are faithful to a single partner.

—Rashi’'s commentary on Babylonian
Talmud, Tractate Eruvin 100b
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Following the example set by this text, write your own list of things
that we learn from other animals below.

] o We learn from the
because
2 o We learn from the
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Activity 2:

Animal Tales: Lessons from Stories

Read the following Talmud text, as well as the commentary on it.

If we had not received the Torah we would
have learned modesty from watching

a cat, honesty (refraining from theft)

from the ant, and fidelity from the dove...
and derech eretz from the chicken.

—Babylonian Talmud, Tractate Eruvin 100b

Modesty from the cat: because it

does not relieve itself in front of
people and covers its excrement;
Honesty from the ant: As is written, “[Go
to the ant, you sluggard, see its ways,
and be wise, which, having no guide,
overseer, or ruler, provides] her food in
the summer...” (Proverbs 6:8): One ant
does not steal the food of another ant;
And fidelity from the dove: Doves

are faithful to a single partner.

—Rashi’'s commentary on Babylonian
Talmud, Tractate Eruvin 100b

W70 A a7 X9 XK
bin 7onb
LR N

SR 1N - e
AMANIY D7) 0K 7393 YA
(M1 "Swn) 37037 - St

XY “ARnR ¥Ra a0 17 (TK)
:IN73n K0 N5M NN

KON PP KW - 710 D
3 N2b




Now, pick a story to read from the appendix section “Animal Stories.” This section
includes stories about animals ranging from Talmud to midrash on the Torah to real
accounts about animals in our time.

Once you’ve read your story, answer the following questions:

What did you learn about the animal(s) in the story you read?

What attributes (e.g. modesty, honesty, fidelity, loyalty, friendship, etc) did the animals
exemplify? How did they show these?
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What lesson or message does their story convey to you? To all humans?
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Conclusion

This idea of learning from animals can

be applied during your service project.
Today, when you volunteer, pay special
attention to what you might be learning
about yourself, those around you, your
environment, and/or life in general from
T . the animals you are working with. When
ST i%ﬁ you’re done with your service for the day,
- share with a parent or mentor what you
noticed and learned from the animals.










Animals as Food

Introduction

This section explores what Jewish tradition has to say about the consumption of animals
as food—and how that has changed throughout texts and over time. An activity from this
section would be a good one to do at some point during your service project if you’re
working with animals who will one day become food for humans, farm animals who are
kept as pets or for education, or those who were saved from inhumane farming conditions.
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. flesh, meat

mlig! basar ’ ’

T T animal

D'I dam life-blood
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Activity 1:

Animal Consumption Timeline

The following are a series of texts that appear over the course of the Torah and beyond
that lay down particular laws about meat consumption or which specifically address the
idea of humans eating nonhuman animals. In this activity we’ll be looking at them in the
chronological order they appear in the texts and considering what lessons we might take

away from these texts and the order in which they appear.

Read the following texts in order, then answer the questions below.

SOURCE OF TEXT ENGLISH TEXT HEBREW TEXT |SUMMARY OF TEXT

The Babylonian
Talmud, Tractate
Sanhedrin 59b
on Genesis 1:.29-
30 and 9:3

Adam haRishon
(the first human)
was not permitted
to eat animal flesh,
for it is written,
[Behold | have given
you all the herbs,
etc.] to you it shall
be for food, and to
all the animals of
the earth, (Genesis
1:29-30) implying,
but the animals of
the earth shall not
be for you. And
when the children
of Noah came [out
of the ark], it was
permitted [for them
to eat flesh], for

it is said, [Every
moving thing that
lives shall be food
for you] even as the
green herb have |
given you all things.
(Genesis 9:3)
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In Gan Eden (the
Garden of Eden),
all people and
all animals are
vegetarian.




SOURCE OF TEXT ENGLISH TEXT HEBREW TEXT |SUMMARY OF TEXT

Genesis 9:3-4

Every creature that
lives shall be yours
to eat; as with the
green grasses, | give
you all these. You
must not, however,
eat flesh with its
life-blood in it.

WK w792
T 03y meNn
2Py P2 T2IKD
(99-1% 035 *nn)

Wz TwaIN
99K &Y i

God notices after
the flood, in the
times of Noach,
there is a lot of
violence. Unsure
what to do about it,
God compromises
and allows humans
to eat meat, just
not the living flesh.

Leviticus 11:3

Whatsoever
[animal] has a
parted hoof, and
is wholly cloven-

178 NpYen b3
nbs Yow nypw)
0722 T N2

God lays out which
animals can and
can’t be eaten.

one day, nor two
days, nor five

days, nor ten days,
nor twenty days
[of quail], but a
whole month, until
it comes out of
your nostrils and
becomes loathsome
to you, because
you have rejected
YHVH (Hashem)
who is among you
and have wept
before him, saying,
“Why did we ever
leave Egypt.”
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footed, and chews :.1‘7;&,:?\ minly
its cud, they are
among the animals,
that you may eat.
Numbers 11:19-20 You shall eat, not X oy N5 After leaving

Egypt, the Israelites
sustain themselves
with manna. The
Israelites complain
that they are not
satisfied and miss
the meat they ate in
Egypt; God sends
quail in such large
numbers that they
become a plague.
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SOURCE OF TEXT ENGLISH TEXT HEBREW TEXT |SUMMARY OF TEXT

Deuteronomy 12.:21

If the place where
YHVH (Hashem)
your God has
chosen to establish
his name is too far
from you, you may
slaughter any of
your herd and your
flock that Hashem
gives you, as | have
instructed you, and
you may eat to your
heart’s content in
your settlements.

THR PAYT3
M3 WY Oiped
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TWY3 072K
w93 MK 933

God instructs that
if the Temple is
located too far
from where one
lives, that one may
slaughter animals
in their local area,
as long as they
abide by the rules
of slaughter.

[saiah 11:6-7

The wolf shall dwell
with the lamb, and
the leopard shall

lie down with the
young goat, and
the calf and the lion
and the fattened
calf together; and a
little child shall lead
them. The cow and

the bear shall graze;

their young shall lie
down together; and
the lion shall eat
straw like the ox.

w3270Y 28] )
Y37 oY
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A description of
“olam ha-ba” (the
world to come)
or a vision of a
perfected world.
In other words,
the vision of what
comes next.

Questions for Exploring these Texts

Why do you think that the rules around eating or not eating meat changed over the course

of the Torah?




Why do you think that God changed the rules after the flood (i.e. when Noach and his

children left the ark)? Why would humans suddenly be allowed to eat meat at that
particular moment?

As soon as God changed the rules to allow consumption of meat, God also set down
guidelines about what kind of meat may be eaten and how. Why would that have

happened directly after meat being allowed? What might that order tell us about our
responsibilities if we choose to eat meat?

Why do you think that the punishment for the Israelites complaining about missing the

meat they used to eat in Egypt was to send so many quail that it would come “out of your
nostrils and become loathsome to you”?

If the vision of a world to come—olam ha-ba—is that all animals shall lie down with one
another and none shall eat the other, what is the implication for humans? Why might that
have been established as the ideal that we should work towards?
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Activity 2:

Which People Should Eat Meat?

There are three places in the Talmud (a recording of the Oral Law created by the ancient
rabbis, based on the Torah) where the Rabbis talk about who can/should eat meat.
Essentially, the Rabbis suggest that one should only eat meat if one craves it and kills it
on one’s own, is wealthy, and is educated.

Read the following texts and answer the questions below.

The Torah here teaches a rule of conduct, BJN’ N‘?W YIX 777 9N u'l'I?J‘?
that a person should not eat meat UJNDB N‘?N 0N
unless they have a special appetite for L):\Nﬂ DI D O 1P ‘713»
it. | might think that this means that a AMaN (3,2 037 017 TRSA
person should buy [meat] in the market -ﬂJNW;ﬂ TIP3

and eat it, the text therefore states:
“Then you shall kill of your herd and
of your flock.” (Deuteronomy 12:21)

—Babylonian Talmud, Tractate Chullin 84a

If [a person] has fifty maneh they X005 108 Mo 1an onenn
may buy for his stew a litra of meat... M) 277 71772 KXW N K
Mar Zutra the son of Rav Nahman said: '[’ﬂﬁml? 0n 1N
Discipline your maidens in the way of N‘?W FIX 777 M0 Fl‘lD‘? 1570
life; hence the Torah teaches a rule T 13 NN DX 105’

of conduct that a parent should not
accustom their child to flesh and wine.

—Babylonian Talmud, Tractate Chullin 84a

AU ' wll s cuit




“This is the law [Torah] of the beast, and Powna L)J qwm DN DXy

of the fowl,” whoever engages in [the BDN‘? RigiisEnmiigh!
study of] the Torah may eat the flesh MDOX N2 POW 1KY 59 N
of beast and fowl, but he who does not N 17131«4'7

engage in [the study of] the Torah may
not eat the flesh of beast and fowl.

—Babylonian Talmud,
Tractate Pesachim 49b

(Questions

Why do you think that the Rabbis set these as the conditions for eating meat? What
might they have been trying to accomplish with these particular limitations on meat
consumption?

On average, each American today eats the equivalent of 3 hamburgers worth of meat per
day and Americans collectively eat over 10 billion animals per year, not including fish and
other sea creatures. How many Americans are following the first condition today? What do
you think is gained or lost by this?

(CONTINUED ON NEXT PAGE)
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The second two conditions suggest that you must be wealthy and educated to eat meat.
Given that we know that poverty and lack of access to education today have more to

do with policies and structures in our society than individual strengths, weaknesses, or
choices, do these last two seem fair to you? Why or why not? What are the implications of
only rich, educated people eating meat?

The reality in America today because of factory farming and the number of fast food
restaurants is that one can more cheaply and easily acquire meat than fresh vegetables or
fruit in many places. How do you reconcile this reality with the conditions that the rabbis

set above?

Conclusion

Our tradition has much to offer us about whether we should
use animals as food—and if so, how we might best do that.
Each of us has an individual obligation to consider this
question for ourselves and come to a personal
practice that feels right for us, while also
taking into consideration the lives of
the animals around us, the impact
on other human beings, and
the impact on the earth.
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Animals and Kashrut

Introduction

2

Jewish tradition and text includes a multitude of details about the “hows” and “whys’
of kashrut/keeping kosher. Kasher (\W3), or kosher, literally means “fit or suitable”
for something—in this case, eating. While the Torah lists types of animals that are
fit to consume versus others, the laws of how to slaughter an animal to render

it kosher are discussed in rabbinical law. This section will explore some of those
details as they relate to kosher slaughter, or shechita ( nvmMw), as well as some of
the larger ethical questions related to how a farmed animal lives and dies in today’s
industrialized farms and slaughterhouses. An activity from this section would be

a good one to do at some point during your service project if you’re working with
animals who will one day become food for humans, farm animals who are kept as
pets or for education, or those who were saved from inhumane farming conditions.
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HEBREW TRANSLITERATED HEBREW ENGLISH

kosher or

j w: ka$hel‘ fit/suitable for a

certain purpose

- kosh
oY shechita sIa?JZhel:Lr

] Dn Ww shochet (s.), the person who

performs kosher

akiéla “0‘ shochatim (pl.) slaughter

N AR d’maot tears
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Activity 1:

What is Shechita (Kosher Slaughter)?

Read the following information about the laws of shechita/kosher
slaughter and then answer the questions below.

Note: Shechita laws apply to kosher land animals, not to

kosher sea life.

Who can perform shechita? (Based on the Mishna, Chullin 1:1-2)

Any Jewish person can perform the slaughter and the slaughter is valid except someone
who has a cognitive impairment or is @ minor, because it was believed that they might
do the slaughter in correctly. However, if someone capable of a valid slaughter is
overseeing them, then even those with cognitive impairment or minors may do it.

How is shechita performed? (Based on the Mishna, Chullin 1:1-2)

To be done correctly, shechita must sever the majority of esophagus and
trachea and must be done with kosher slaughter instruments. It must also
avoid the Hamisha Poslei Shechita (5 acts which disqualify a kosher cut). The
Hamisha Poslei Shechita are widely considered to be the five most important
laws in kosher slaughter (Code of Jewish Law Yoreh Deah 23). They are:

HEBREW TRANSLITERATED HEBREW ENGLISH
iy shehiyah pausing
D77 drasah chopping
.'1111?1_':1 chaladah covering
Tond | hagramah | Ll
NPy ikur tearing




With what is shechita performed?

Tools that one can be used include: a knife, a hand sickle, flint stone, and reed. The
blade must be sharp, smooth and longer than the neck of the animal. The tool also
must have a blunt, rather than pointed, end. Tools that one CANNQOT use are: a
reaping sickle (unless the teeth are smoothed down so that it is like a knife), a saw,
teeth, or a fingernail. This is because these tools are not smooth and sharp and would
strangle the animal in the process of slaughtering it and cause it great pain.

(Questions

] . [fsomeone is to do a kosher slaughter without supervision, they must:

2 . Inorder to do a shechita correctly you must the majority of the
and

3 o The Hamisha Poslei Shechita are five acts which, if done,
a kosher slaughter.

4. Tools that are to be used for shechita must be:

1.

oA W N

5 o The tools that are prohibited for shechita are prohibited because they would
the animal.
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Activity 2:

A Shochet (Kosher Slaughterer

and Compassion

There is a theme within several Jewish texts of concerns about shochtim (kosher

slaughterers) losing their compassion as a result of doing their job killing animals.

Read the texts below that support this idea and answer the

questions that follow.

Slaughter by an ape is invalid, since the
Torah says: “You shall slaughter... and
you shall eat” (Deuteronomy 12:21). Not
that a non-Jewish person slaughtered
it, not that an ape slaughtered it, not
that an animal died on its own.

—Tosefta, Chullin, 1:1

No bull or cow shall be slaughtered
on the same day with its young.

—lLeviticus 22:28
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Rabbi Shmuel Aryeh, of blessed memory,
told me a story. In his youth, he lived

in Kishilivitz, the same famous city
where the rabbi Israel Ba’al Shem Tov
lived before he became famous, and
was a slaughterer and butcher. | knew

an eighty-year-old shochet there.

| said to him, “Is it possible you knew
anyone who knew the Ba’al Shem Tov?”
He said to me, “I don’t know any Jews
who knew him, but | know one Gentile
who knew him. In my youth I lived near
a Gentile, and every time | poured water
over my sharpening stone to sharpen
my knife, this Gentile, over 90 years old,
would shake his head. | thought that it
was because of his age that he did so. But
one time | sensed it was his disapproval.

| asked him, “Why are you shaking your
head when | am working?” He said,
“You’re not doing good work. Israel
Ba’al Shem Tov, when he sharpened his
knife, would wet his stone with tears.”

—“Tears,” from the collection of
stories of the Ba’al Shem Tov, “The
Man and the Trees,” by S.Y. Agnon
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Do you agree that these texts make a case that we should be concerned about the loss of
a shochet’s capacity for compassion? Why or why not?

What are the implications—practical, social, emotional, religious, etc.—if shochatim were to
suffer a loss of compassion?

In what ways might shochtim and the Jewish communities they serve prevent against a
loss of compassion as it relates to slaughtering animals?




ﬁlc\ﬁ[v}ittlyoca Death” vs. A Good Life

Much that is written about animals and kashrut focuses on how the slaughter (or the
animal’s death) must be performed. Much less focuses on what the quality of life an
animal must have to be considered kosher.

Here is a text from Maimonides that describes what makes “a good death”:

Since, therefore, the desire of procuring X277 20 M2 JNXTY N1
good food necessitates the slaying of 1D ,cvvnn-‘vy: n}’ﬁ.‘l‘?
animals, the Law enjoins that the death DX 2 11') n‘jpn .'m"n]?
of the animal should be the easiest. It 1IN jﬂ'uL) ,n‘jmg muyL)
is not allowed to torment the animal T3 10D K D 'ﬂﬂﬂ'? N

by cutting the throat in a clumsy
manner, by poleaxing, or by cutting
off a limb whilst the animal is alive.
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—Maimonides, Guide for
the Perplexed Ill: 48

Several shochtim today still slaughter animals with with immense care on a small scale; but,
the vast majority of animals processed in kosher slaughter plants are killed too quickly and
on too massive a scale to avoid many problems that can cause animals pain and distress.
Large, industrial slaughterhouses often entail careless handling by employees, mechanized
systems and tools that aren’t maintained often, and, in some cases, even intentional abuse
of animals at the slaughter plants before and while they are being killed.

While we can look to our laws of kashrut to help guide us in being thoughtful about the
animals we eat, our reality is that most kosher slaughter today does not represent the
type of relationship nor the type of death that our ancestors and rabbis envisioned

and practiced.
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Based on the text and information above and your own knowledge and
feelings on the subject, circle the word (strongly disagree, disagree,
agree, or strongly agree) that best describes your perspective on each

(Questions

] » [tis more important that an animal not be caused undue stress or pain when being
slaughtered, than that they are protected from stress and pain while alive.

Disagree Strongly Disagree

2 « The quality of an animal’s life should hold equal weight to the quality of its death in
determining whether it is kosher.

Disagree Strongly Disagree

3 « Given how different our scale of farming and slaughter are today from what they
were in the times of our ancestors and rabbis, we need to consider both the wisdom and
limitations of kosher slaughter rules as they apply to current industrial-scale shechita.

Disagree Strongly Disagree

If you were to write a set of laws of kashrut that outlined what the quality of an animal’s life
must be in order for it to be considered kosher, what would those laws include?
Write out some ideas here:

oA WN



Conclusion

While an animal’s quality of life (and even pain suffered leading up to death) technically
does not disqualify its kosher status, cruelty does violate the laws of tza'ar ba’alei chayim,
or preventing unnecessary suffering to animals. Given that today almost all animals that are
killed and sold as kosher products come from the same factory farms that cruelly confine
and raise animals sold to the non-kosher market, we must take these considerations into
account as we consider the choices we want to make regarding eating meat and other
animal products.
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Conservation and Preservation
of Animal Species

Introduction

As we’ve explored in previous sections, the Torah, Talmud and other Jewish texts provide
many examples of how to care for and protect the animals in our lives. One reason

why this care and protection is important is because of the value of each animal (and
species) in a biodiverse world. Biodiversity is the existence of many different kinds

of plants and animals in an environment; as you may know well from learning about

the web of life, all animal lives, including ours, are interconnected. All of our survival
depends on a world where many different living organisms exist and interact with one
another in shared habitats and ecosystems. Regardless of the focus of your service
project, an activity from this section would be a good one to include at some point.

Vocabulary
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MOX tzipor bird
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Activity 1:

Writing Your Own Proverb
to Support Biodiversity

The following activity is adapted from a lesson by Laura Bellows:

Compassion towards all animals—be they mammals, insects, creepy-crawly or cuddly, is
deeply rooted in Jewish tradition, as is the mandate to see ourselves as one important,
yet interdependent, part of the animal kingdom. Each animal has its own gifts to share,
even those we see as inconsequential. We even have an entire book, Perek Shirah, that
outlines gifts we receive from each animal. Part of the work of conserving and preserving

species is appreciating the value of even those animals we don’t like.

We read in the book of Proverbs:

Four are among the tiniest on Earth, yet 020 R YAXTI0R O AYaIX
they are the wisest of the wise: Ants are a 12707 W N5 oy D’BDJ'I Haliaklpta
folk without power, yet they prepare food oYy~ N‘? oy DV35% ¢ Dm—ﬂ; V'3
for themselves in the summer; the Badger -1:71.87 N -]‘773 :0n°2 37‘7(33 NYN
is a folk without strength, yet it makes its WONN 013 NNnY : 11-)3 VY” XY

home [by digging] in the rock; the Locusts

7o h2Aa xom
have no king, yet they all march forth in o o ‘

formation; you can catch the Lizard in
your hand yet it is found in royal palaces.

—Proverbs 30:24-28
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Based on this example, create five proverbs of your own for animals
(be they mammals, reptiles, insects, etc.) that you don’t like.

Proverb 1:

is an animal with/out

yet it

Proverb 2:

is an animal with/out

yet it

Proverb 3:

is an animal with/out

yet it

Proverb 4:

is an animal with/out
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yet it

Proverb 5:

is an animal with/out
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Activity 2:

llustrating Conservation

If, along the road, you chance upon a
bird’s nest, in any tree or on the ground,
with fledglings or eggs and the mother
sitting over the fledglings or on the
eggs, do not take the mother together
with her young. Let the mother go, and
take only the young, in order that you
may fare well and have a long life.

—Deuteronomy 22:6-7

At the time that the Holy One created the
first humans, God took them on a tour

of the Garden of Eden saying to them,
“Look at my creation! See how lovely

and perfect they are? | created it all for
your sake. Make sure you don’t ruin or
destroy My world, for if you ruin it, there
will be no one to repair it after you.”

—Midrash Rabbah Ecclesiastes 7:13

-523 7772 729Y

Below are two texts that relate to conservation and preservation of animal species. The
first text refers to the commandment of
away any wild mother bird from her nest before collecting her offspring or eggs. The

second relates to the ethical principle and prohibition against destruction, bal tashchit.

, which instructs a person to shoo

Read each text and in the space given, draw an illustration that
visually describes the core message of the text.

"R X °3
Doy°3 X DUION PINTOY X P
-by i omoxT-by nyat oxm
:0°22775Y 0N MpR-XD DY ar
0°3377NX) OXT-NY N2WR Now

DI 77 307 Wa? 177Mpn
Hallal

NX X177 T2 W1 KNaw w3

55 5 v boa pwxan o
WYR FIXT A2 WK Y 3 I
0 531 i prawm ooX) 1na

TAYT A AKTA T awa xR

05w NX 3 Yphon xbw
N PR R PR nophD oxw
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Activity 3:

A Hypothetical Interview
with Rabbi Rosenn

Below you will find an excerpt of an article on the importance of protecting biodiversity
through conservation and preservation that was written by Rabbi David Rosenn. Imagine
that you’re going to be doing an interview with Rabbi Rosenn about his writing and his
views on the subject.

Answer the questions below in preparation for the interview.

Excerpt from: Protecting Biodiversity: A Covenant
With Every Living Thing, By Rabbi David Rosenn

Preserving Natural Eco-Systems

Today, scientists suggest that the best way to preserve the world’s biodiversity is to
preserve as many as possible of its natural eco-systems. Especially important are those
such as rain forests, which contain a large concentration of plant and animal species.

By protecting the global environment, and specifically by designating certain biological
“hotspots” as inviolate preserves [in other words, places which cannot be harmed], we
can slow the narrowing of the genetic flexibility that ensures life on Earth.

Rabbi Yehudah said in the name of Rav: “Everything that God created in the world has a
purpose. Even things that a person may consider to be unnecessary have their place in
creation” (Midrash, Genesis Rabbah 10:8). We are witnessing and helping produce the
most rapid decline of species diversity in the history of the earth, and yet we barely
understand the place in creation of most of the world’s species, including those that have
been lost to us through extinction...

Reinforcing this midrashic awareness of the versatility of species, Judaism contains a legal
proscription against wanton destruction of property and natural resources, known by

its command form , “do not destroy.” This prohibition reflects the belief that
human beings are temporary tenants on God’s earth (Leviticus 25:23), charged to till it
for their needs, but also to tend it, that it may be saved for future generations

(Genesis 2:15)...



Preserving biodiversity is an issue of planetary survival, but it is also-as we have seen-a
theological issue. Nature’s stunning variety often invokes feelings of deep fascination and
awe, attitudes closely associated with religious experience. Maintaining our capacity to
appreciate such feelings—our capacity for wonder—may enable us to enlarge our sense
of God’s presence in the world and to enhance our appreciation for the sidrei bereshit-
the orders of creation. Conversely, by allowing creation to be diminished, we invariably
diminish ourselves as well.

Summary

Some of Rabbi Rosenn’s key points include:

1. We must follow recommendations based in scientific evidence to preserve as many
ecosystems as possible, especially those that are extremely sensitive and biodiverse.

2. We know that every species has its place in the web of life, and yet many are
disappearing today at an alarming rate due to human actions.

3. We learn from the commandment bal tashchit, or “do not destroy,” that Judaism
requires us to preserve the earth for all life’s future generations.

4. Our survival—both physical and spiritual—depends upon the survival of all creation.

(Questions

Having read Rabbi Rosenn’s writing, what three questions would you want to ask him
about what he wrote or about this topic more generally?

Torah: Conservation and Preservation

1.

2.

(CONTINUED ON NEXT PAGE)
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Is there a part of what he wrote that you either really connected with
or agreed with or really disagreed with that you would want to discuss
with him ? If so, what was it and how would you respond?

Conclusion

As it says in midrash on Genesis:

Even things that you may regard as
superfluous to the world, such as fleas,
gnats and flies, even they are included

I I TINTY TANY 0137 199K
PWIVIS PIAT 13D D93
bw 0793 5923 om ax ey

in the creation of the world and the
N1 T2 Wit D31 ji o9

blessed Holy One carries out the Divine

purpose through everything - even a W T by WBDN U‘Hﬂ"?W ey
snake, a scorpion, a gnat or a frog. M ‘7}7 1‘79N SR T \737 1179N
BYp bl

—Midrash Rabbah Genesis 10:7

Acknowledging and protecting the unique role of each living thing in our world is an
important expression of compassion for those animals, and urges us to ensure our own and
all species’ survival for the future.
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Animals in Jewish Ritual:
Past and Present

Introduction

While most contemporary Jewish rituals do not include live animals (animal products
are still used for several important ritual objects, like the shofar and torah scroll), some
of the intentions behind ancient rites are still relevant. We can find meaning in and
learn about Judaism’s relationship to animals with rituals still done today, like blessings
over food, and even with rituals no longer performed today, like animal sacrifice.

Vocabulary

HEBREW TRANSLITERATED HEBREW

ﬂTW@.} WD) | nefesh, nefashot

ENGLISH

soul/s, spirit/s,
person/s
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127}, korban

sacrificial offering
(animal or
non-animal)

Z’TP:U‘? le’hakriv

to sacrifice or to
draw close

M "73 kol chai

- T

all life
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Activity 1:

Saying Blessings over Food
from Animals

Jewish tradition has specific liturgy that corresponds to specific foods, but when it
comes to consuming animal products, we only have one set of before and after blessings
that apply to many other kinds of foods—they also cover water, candy, or any food that
has a mix of ingredients.

Before eating meat (including beef, poultry, and fish), eggs, or dairy, there is a Jewish
custom to say a blessing called “Shehakol.” This is also the same blessing we say over
something with ingredients mixed together such as candy or soda.

Baruch atah adonai eloheinu melech DE)WU ‘[‘773 U’P’?N Tanx 72

ha’olam shehakol nihiyeh bidvaro 7273 1 BDUW

Blessed are you, YHVH (Hashem) our
God, cosmic majesty, through whose
word everything came into being.

After eating the items above, we say a blessing called “Borei Nefashot”:

Baruch atah adonai eloheinu melech 0121'}7[1 '[‘773 JJ’QJ?t;s TN P2
ha’olam borei nefashot rabot vechesronan L); L)y 1770M Nian X712
al kol mah shebara(ta) 'hachayot (bahem) (0r12) J'H"Htl‘? (X2 1N
nefesh kol chai. Barukh chei ha’olamim. o :D,D_i?ﬁ,c‘ ’H '[ﬁ:l .

Blessed are you, YHVH (Hashem) our
God, cosmic majesty, who creates a
diverse multitude of creatures, and an
absence in all of them through which their
beings are animated with the Spirit of
Life. Blessed is the Life of the Cosmos.



Compare these two blessings.

1 < Why do you think the rabbis didn’t write a unique blessing for eating animal products?

2: If you were to compose a unique blessing to say before eating meat, eggs,

or dairy, what would it be?

Torah: Animals in Jewish Ritual
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Activity 2:

Honoring Food from Animals

Most modern individuals consider animal products as one of many packaged items
avallable at the local grocery store, and do not often consider the source of their food as
being from a living animal.

The cup of yogurt, the scrambled eggs, the hamburger get mixed with other items to
become a meal, with the source of the food long forgotten. Whereas when we say “borei
pri hagafen/creator of the fruit of the vine” over some grape juice and an image of a
grape vine comes to mind, our Hebrew prayers over animal products do not connect us
back to the animal.

Rabbi Dr. Tzemah L. Yoreh wrote some poems because he wanted to have a unique
prayer over animal products that connected him to the original source of the food.

Read one or both of the following modern day Hebrew poems and answer the

questions below. Used with permission of the author, originally printed in By the Sweat of
Their Brow.

(Eggs) DYXY1

Layer of gold eggs BN ﬂ‘?’t;?;
A scrambled ovation N ol 17;
Is your just due Yy ’EWU‘?

N AN 072 Hva

(Milk Products) :‘71‘1 X0

Yummy versatile mold 0N *)3 D’P.}T’ I;ﬂ?ﬂ Tamn
Curdles all in its path 797 o113
To reign over the meal 0913 17@’ oXi]



(Drops) M9V

Black Milk and White Meat DY NX AP0
Why do you chew upon our tender flesh NIRINT NISYIT 1NN
Splutter the drops 125 720 war
Of milk-fed veal chops nioYRa 1DYN 1N

Upon the spotless white tunic of the chef

After reading these poems, take some time to consider the poet’s
perspective, and whether you would want to try saying a poem like this
before eating these types of food from animals.

(Questions

Do you think the speaker in the poem is enjoying the meat, eggs, or milk he is eating?
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Is the speaker in the poem considering the animal’s life while eating these foods?

If you eat eggs, dairy, or meat, do you think of the life of the animal these products
come from? In the case of meat, do you think about how the animal died?

(CONTINUED ON NEXT PAGE)
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Name three things a person can do to honor the life of an animal they are consuming, or
whose products they are consuming.

1.

2.

3.

Imagine you’re writing a letter to the owner of a company that produces and sells meat
(including beef, poultry, and fish), eggs, or dairy.

 What do you want to ask them about the life of the animal?
e How would you share your feelings about the animal’s life once the food from the
animal is on your plate?

(14






116

Activity 3:

Modern Prayer as Substitute for
Animal Sacrifices in the Torah

In the ancient world, animal sacrifice was the core method of worshipping the divine.
Sacrifices were given as expressions of human feelings towards God, like a desire for
closeness, a show of gratitude, or wish to be pardoned from intentional or unintentional
sins. Though not all sacrifices included animals, animal slaughter by priests in the

Temple in Jerusalem was a regular component of daily temple service. When a sacrifice
was made, it was also virtually the only time the Israelites ate meat (depending on the
sacrifice, flesh was consumed after it was burnt on the altar). Ritual sacrifice no longer
takes place due to the destruction of the Temple, and our way of worshipping God today
with prayer is a result of the shift away from sacrifices.

Think about what ancient Israelites might have thought in offering
animal sacrifices and answer the questions below. Then, look at the
chart and think about the ways you express or act on the intent that
each sacrifice represents.

What might have been the value of having an animal in ancient times? Why might an
animal be a suitable ‘sacrifice’ (remember that sacrifice means to brave a loss, to give
up something)?

What is accomplished with sacrifices that is not accomplished with prayer? What is
accomplished with prayer that is not accomplished with sacrifices?



Look at the intent behind some of the original sacrifices described below. Instead of
making an offering on an altar, how do you deal with these feelings or intentions either
through action or through prayer today?

WHAT | DO / HOW | EX-
KIND OF SACRIFICE PURPOSE/INTENTION PRESS THIS

FEELING

To express complete
Burnt offering submission to
God'’s will

To express thanks or

Peace offering gratitude
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To ask for pardoning

Sin offering of unintentional sins

To ask for pardoning
of intentional sins
like stealing or
breaking trust, or

if you’re not sure if
you committed a sin

Guilt offering

Tl W
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It is important to remember that much of
our heritage included rituals that used,
included, and honored animals. Even if we
won’t always be able to interact with the
animals we are eating before we consume
them or their products, Jewish tradition
offers a variety of rituals to honor the
animal’s life. As for ritual sacrifice, which we
no longer perform, we can still understand
the history and meaning behind the
original practice. As you'’ll learn in the next
section, as contemporary Jews we can also
renew our tradition with meaning through
designing new rituals that honor animals.
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Including Animals in Jewish Ritual

Introduction

Do you have any rituals that you practice with your companion animals? Maybe you have
a special day that you give your dog her regular bath, or a day your cat gets his brushing.
Maybe you've even given your companion animals a gift on Hanukkah to include them in

your holiday activities. Domesticated and wild animals have been part of Jewish ritual for

a long time, and Jews today still create novel rituals to honor the animals in their lives.

Vocabulary

HEBREW

oy

TRANSLITERATED HEBREW

shmitah

ENGLISH

sabbatical year

mnma ,mnoa

behemah (s.)
behemot (pl.)

domesticated
animal/s

nen L

chayah (s.)
chayot (pl.)

wild animal/s

aui"n il

chayat hasadeh

literally,
“wild animal of
the field”
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Activity 1:

Learning from the Laws of
Shabbat and Shmitah

The Jewish people have been building their schedules and their budgets around the
animals in their lives for centuries. But what about including them in cultural practices?
The following texts include animals in sets of rituals around Shabbat and Shmitah.

In Text A, the section of Exodus that commands the laws of Shabbat shows that animals
also need a rest of the sabbath. In texts B and C which refer to the sabbatical or
“shmitah” year of a rest or “sabbath” of the land, they indicate the importance of wild
animals having sufficient access to food, even when storage meant for humans is scarce.

Read the following two texts and answer the questions.

TEXT A: -b2 ey Tapn o vy

...Six days you shall labor and do all your -15 nay "y oM "ﬂjN‘?}j
work, but the seventh day is a sabbath N 'DNL)D ‘73 TwYn- x5 -I’-)L)N
of YHVH (Hashem) your god: you shall TORX) 72V TR
not do any work—you, your son or DAY 03 WY WK T
daughter, your male or female slave, PINTNN) DRWARK T ARy
or your animals, or the stranger who is ny oa- WWN’BJ XY DN

within your settlements. For in six days
Hashem made heaven and earth and sea,
and all that is in them, and they rested
on the seventh day, therefore Hashem
blessed the sabbath day and hallowed it.

D-AX 71 773 1275 yhawn ova
2T N2YT

—Exodus 20:9-11




TEXT B:

For six years you are to sow your land
and to gather in its produce, but in the
seventh, you are to let it go and to let it
be, that the needy of your people may
eat, and what remains, the wildlife of
the field shall eat. Do thus with your
vineyard, with your olive-grove.

—Exodus 23:10-11

TEXT C:

You shall not reap the aftergrowth of
your harvest or gather the grapes of
your untrimmed vines, it shall be a
year of complete rest for the land. But
you may eat whatever the land during
its sabbath will produce—you, your
male and female slaves, the hired and
bound laborers who live with you, and
your animals and the wild animals

in your land may eat all its yield.

—leviticus 25:5-7

DODX) 7Y XN VIR DY W)
N2 FAONIIN"NX

0T Y 373K 193K ARwLy
137 YR baXR
S iy

“nxl WTL’P:D N"? V¥R MO0 NKX
[inaw naw 1¥an K5 7771 22
P N3 T sy i
TR 719 77 29K 037
STy DRI 2N TrowY)

TN YN WK
HoxY mnxan-ha

(Questions

(CONTINUED ON NEXT PAGE)
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(Questions

] o Most of us are familiar with Shabbat as a day of rest from our work. Why do you
think animals are included in the laws of Shabbat? How might this apply to animals
who aren’t working the other six days?

2: What might be the importance to humans in including animals in the laws and
rituals above?

3: Text B and C outline the basic laws of Shmitah, which include sharing the harvest
with wild and domesticated animals. How do these groups of animals benefit from
the ritual of having access to eat whatever is growing naturally?

4: Choose a wild or a domesticated animal that you’ve observed in modern times.
What would be different for that animal to receive a full day or year of rest?
Pretend you are that animal writing a letter where you are asking for a day off.
What does a day of rest mean for you? What does it look like? What are you
resting from?




Activity 2:
Honoring Qur Animals as a
Jewish Practice Today

Can a cat say kiddush? Does a dog do motzi? Even though our animals won’t be saying
the prayers out loud with us, we can still find creative ways to include our companion
animals when we make blessings and take part in Jewish rituals at home.

Read through the suggestions below. Then, take a few minutes to
design a ritual where you can involve the animals in your life. Use the
following sentences as a guide, or designh your own using examples
from above.

Here are a few suggestions for including your companion animals in rituals at home:

1. As you are preparing challah for Shabbat, put aside some extra dough to play
with and eventually make into the shape of one of your or your neighbor’s’ pets.
Then make a photo collage with the animal and the challah shaped version next
to each other.

2. On Shabbat or any Yom Tov (holy day) when we are meant to take a break from our
busy lives, include your companion animal on a nature walk or hike in a place where
you can both safely explore and enjoy some quiet time.

3. When gathering the family in the sukkah to shake the lulav on Sukkot, grab a few
treats and encourage your cat,dog, or other type of companion animal to join. Say the
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blessings with your family. For animals that can safely join you outside during a meal,
enjoy some quality time with them surrounded by nature!

4. The weeks leading up to Passover can include long hours cleaning and sorting out
pantries. If you have chickens or another animal who can safely eat food scraps, this
can be a lot of bonus snacks for them!

5. The next time you gather as a family to take part in a Jewish ritual, design another
way to include the animals in your life.
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My Vision for Animals in a Jewish Ritual:

Using the worksheet below, desigh a new way to include animals in
a Jewish ritual. It could be something you already do, or it could be
something special you design just for them.

The animal(s) we can include will be (list the species):

Their name(s)

When we do the ritual, this is how | expect the animal to react:

Including this animal in the ritual might make me feel:

This is what the ritual would include:

(26
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Conclusion

It is important to remember that much of our heritage
included rituals that used, included, and honored
animals. Even if we won'’t always be able to interact

with the animals we are eating before we consume
them or their products, Jewish tradition offers

a variety of rituals to honor the animal’s life.

As for ritual sacrifice, which we no longer

perform, we can still understand the
history and meaning behind the original
practice. As you’ll learn in the next
section, as contemporary Jews we

can also renew our tradition with
meaning through designing new

rituals that honor animals.

Torah: Including Animals in Jewish Ritual







- Animals and Spirituality

Introduction

Most of us have already experienced spending time with animals as a way to relax, share
love, or simply play. In a previous chapter (page 121), we looked at Jewish texts that
encouraged us to spend time with animals in order to learn from and about them. In this
section, we will consider how connecting with animals can support our individual and
communal spiritual practices.

‘ Vocabulary

HEBREW TRANSLITERATED HEBREW ENGLISH
o) nefesh soul, spirit, person | |8
:"m%'-
T
ru .l ru’ach wind, spirit 5
£
<
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Activity 1:

Animal Witness & Embodying

Engaging in religious services can sometimes be confusing, boring, or make us restless.
Spending time with animals can actually clue us in to the experience of deep presence
that can often be difficult to achieve on our own. The following are a few options for
spiritual practices that you can do in your home or outside. After trying one or two, you
might try thinking back to them as a tool to connect during religious services you attend
with your community.

Option A: Walking Meditation

Whether walking with a clear aim or simply to move their body, animals can teach us
how to fully be in our body as we move about.

e Find a bird, such as a chicken or gull, or a dog you can walk with or follow.

e First, observe their body language as they walk. Consider—what is the focus of their
vision or smell? What compels them to stop?

e Second, allow yourself to keep pace with them. Consider—does their pace differ as
the surroundings change?

e Third, notice if the animals is noticing you. If appropriate, give the animal a treat
and see how another round of walking together goes. Consider—does the animal
continue on their own or with you?

e Practice walking without following the animal, alternating your focus on the
sensations in your body—neck, shoulders, hips, knees, heels, balls of your feet. Do
this for 5-10 minutes, not to get anywhere, just to be present with your body.

Option B: Sitting Meditation
Simply sitting still, breathing and being present is a great skill for us to learn from animals.

e Find a sleeping animal such as cat or guinea pig. Note: the goal for the human in this
practice is not to fall asleep—rather to practice sitting quietly and breathing.

e Do a few stretches to relax your muscles before you’ll need to be still. No need to do
a formal round of stretching—just consider where in your body you need a
little stretch.

e Sit nearby as not to disturb them.



e Find a comfortable balanced sitting position. Make sure your feet and hands are in a
specific place where you won’t be tempted to move them.

e Observe the breathing pattern of the sleeping animal. Try counting a full 60 seconds
—does the animal stretch or readjust while sleeping or stay completely still?

e Try repeating the pattern you observed—either a full 60 seconds of still silence or
some combination of stillness and light stretching.

e Repeat the practice for a longer time period (with our without an animal present)
until you can sit still for 5 minutes. You can try it with counting (in your mind), or by
keeping a visualization of the sleeping animal as a way to stay present and still.

Option C: Embodying Animals

This activity is particularly for students using this workbook who do not have access
to live animals during their project..

All animals have specific physical qualities that make them suited to their environment.
These adaptations take hundreds or thousands of years to develop—animals less suited
for their environment might not reproduce or might get killed off more easily. In the
case of domesticated animals, humans selectively breed animals for certain qualities.

Choose an animal (from below) to “become.” Walk around as that being for 1-2 minutes to
experience life and perception as your chosen animal, focusing on their special adaptation.

Deer - Ears: Deer have a great sense of hearing. They have a lot of muscles
attached to their ears which allow them to turn their ears in any direction, without
moving their heads. They can hear higher frequencies of sound than humans.

Cow - Tongue: Cows actually tear grass with their tongue, not
their teeth! Cows also use their tongues to lick their young, groom
one another, and clean their own noses (yes, that’s right). Their
tongues are even long and agile enough to open gate latches.
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Eagle - Eyes: /f you swapped your eyes for an eagle’s, you could see
an ant crawling on the ground from the roof of a 10-story building. You
could make out the expressions on basketball players’ faces from the
worst seats in the arena. Objects directly in your line of sight would
appear magnified, and everything would be brilliantly colored.

(CONTINUED ON NEXT PAGE)
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Dog - Nose: Dogs have a very acute sense of smell, in part because of a
constantly wet nose. In any animal, before odor molecules can reach smell
receptors, they must get through a layer of mucus—and some molecules

P =7 are absorbed quicker than others. The odor molecules are then latched onto

by nerve cells, which are much more abundant in dogs than in humans. You
can make yourself have better smell differentiation by giving yourself a wet
nose! Lick your hand and wipe it on the tip of your nose to see for yourself.

What does it feel like to experience life—seeing, hearing, tasting, touching, smelling, and
moving—like a different animal?

What effect does the experience have on you physically? Emotionally?




Activity 2:
Animal Souls

Throughout history, rabbis and philosophers have asked the question: do animals have
souls? While many Jewish scholarly views reject the idea that non-humans possess the
same or similar spiritual part of being as us, we read a variety of texts that show a clear
belief in the existence of animal souls.

As you read through the following Jewish texts, explore this question
as well as what it means for an animal to have a soul. Then, answer
the questions below.

“And Elohim remembered Noah and ﬂZUU"?; XY mITnx D’p‘?tﬁ B
every wild animal and every domesticated “[mana AN WX ﬂpﬂﬂﬂ"‘);'ﬂtﬂ
animal with him in the ark...” (Gen. 8:1) o) Uy y'rv (,:3,.»17‘0,3) ,—mm.
It’s written: ‘A righteous [person] knows oK oW Sw PTY YT “iRnma
the soul (nefesh) of his animal [Prov oY NYwa 117’91.% mnaa

12:10]". The Righteous One of the Cosmos
(God) even understands the soul of
their animals, even when God is angry.

—Midrash Tanchuma Noach 10
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So would Rebbi Sim’ai say: All creatures n1an 173 DX KD 727 1T A
that were created from the heavens, their {AREIR) oYt N IXKY
soul (nefesh) and their body are from PINT 12 I 173 591 0w
the heavens, and all creatures that were DIXT 2 YAl PAxT (0 0o

created from the earth, their soul and 1019 DWW 1 WeN i
their body are from the earth, except [VWNFT

for this human, for his soul is from the
heavens and his body is from the earth...

—Sifrei Devarim Piska 306
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A righteous [person] knows
the nefesh of his animal...

—Proverbs 12:10

Who knows, the ru’ach of the children
of Adam, if she rises upward, and the

ru'ach of the domesticated animal, /f

she descends below, to the earth?

—Ecclesiastes 3:21

LIRRRA2 way Iy v
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According to you, what could it mean for an animal to have a soul or not have a soul?
If animals do have a soul, does that mean we should treat them any differently than if

they don’t?

Pick a text that best states a belief in animal souls. How does it express this?

Does recognizing animal souls support kindness to animals? If yes, how so?



Optional additional activity:

Using water colors, clay, collage, or another material, create a piece of art that represents
one or more of the texts above.
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Activity 3:

Praying with the Animals

Do animals have spiritual experiences? Several animal scientists and behavior experts
have recorded accounts of animals demonstrating rituals like funerals for dead family
and community members, and experiencing what seem like inspired moments of awe.

Read the text below. Then, using the steps suggested below, create
your own animal “prayer.”

The famous primatologist, Dr. Jane Goodall, who has witnessed chimpanzees start to
dance at the onset of a storm, has pondered:

Is it not possible that these performances are
stimulated by feelings akin to wonder and

awe? After a waterfall display the performer

may sit on a rock, his eyes following the falling
water. What is it, this water? L} )

(2005. Primate spirituality. In The Encyclopedia of Religion and Nature. edited by B. Taylor.
Thoemmes Continuum, New York. Pp. 1303-1306)




How would animals express themselves in these moments in a language we could
understand? In the Jewish tradition, philosophers and rabbis have wondered about this
question as well. Perek Shirah is a collection of passages selected from the Hebrew Bible
as well as a few other sources. Most of the passages imagine: what would animals say if
they prayed?

1. Choose a particular animal (such as a dog or cat you know) or an animal species
(such as a deer or a squirrel).
2. Consider 3-5 things the animal might pray for. Keep in mind it will be different if the
animal is domesticated, farmed, or part of wildlife.
3. Pick one of the following formulas to draft the prayer for the animal.
a. May it be your will, God, that...
b. | am grateful for (something the animal already has),
and am humbly seeking
c. Blessed be the Eternal who provides for
d. Make up your own formula for a prayer or poem.
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Optional additional activity:

What would your favorite animal teach? In Perek Shirah, all sorts of animals—dogs, cats,
snakes, and even stars, clouds, and other parts of the earth—speak some of the most dear
parts of the Torah, and often it’s very mysterious why exactly they might be saying them.
Perhaps you’ll have an idea why.

Visit http://opensiddur.org/prayers-for/special-days/new-years-days/la-beheimot/perek-
shira-chapter-of-song/ to see samples from this text.

Conclusion

Whether learning spiritual practice from spending time with animals is new for you or not,
you are encouraged to take this idea to family and friends as a fresh way to honor and
connect with animals. By considering the spiritual lives of animals, we can see the world
through their eyes and better take the time to address their needs.










Avodah: Engaging in Service

As we discussed earlier, each day you do service should include
the following three parts: Torah, Avodah, and Reflection.

This section provides the materials for the following part of that process:

Torah Avodah Reflection

(pre-service) (service) (post-service)

Introduction

How we go about doing our service is as important as what we do. You don’t have to
write anything down just yet, but try to notice the different physical sensations and
emotions that you experience while you serve (what you see, hear, smell, feel).

This chapter includes some resources to help you think about how to engage in

your service consciously. We recommend reading through them before your first
service session and you can refer back to them during your service as needed.
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Tips for a Successful Direct
Service Experience

Here are some things you can do to make your service experience as successful

as possible:

For your first visit:

e The day before, ask your parent/guardian/mentor to call your contact to confirm
the day and time of your visit and get any details you need about how to find the
organization or the specific place you’ll be meeting, what you should wear, anything
you should bring with you, etc.

e [fdoing volunteer tasks, you may be asked to sign (with your guardian) a variety of
documents including, but not limited to:

e Code of Conduct for Volunteers

e Liability Waiver in case of an accident

e Permission for your picture to be used on social media
With your parent/guardian/mentor, be sure to download and/or ask for these
documents ahead of time so that all expectations are clear.

e Approach your first visit with a sense of curiosity and exploration. The
organization has a lot of experience and expertise in their work. If they do i
something in a way that surprises you, seek to understand why they do it . 3
that way.

e Be patient. You may be learning new information or new skills and you’re not -
going to get everything perfect the first time. Be patient with yourself as oLa
you learn.
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Throughout your service:

e [fyou come across a situation where you’re unsure what to do or are confused by
something, always ask staff member or other trusted adult first, rather than trying to
figure it out yourselr.

e Organizations usually have an infinite amount of work that needs to be done, but
volunteers don’t always know what that is. If you complete a task you’ve been given
and have more time but are unsure of what to do next, ask a staff person. It is very
likely that they have another task that you can help with.

*  You may have challenging days during your service project. The tasks you’re asked to
do might be difficult or confusing or not as exciting as you might have expected. You
may experience the sickness or death of one of the animals that you’re working with.
When these situations occur, try to see them within the larger picture and context of
your entire service project. Also, talk with staff, family or a mentor about what was
challenging and if there is anything you might do to address the challenges moving
forward.
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Learning about the Animals,
Humans, and Organization

While you’re serving, you should spend some time learning more about the experiences of
the animals and people you’re working with.

The following are some questions you could use to help you dig deeper
and structure that research.

History of the Organization

Who started the organization?

What are/were they responding to?

What justice issues motivated them to found it?

Where does the funding come from for the organization?
What is the organization’s mission?

Questions about the Staff

How did they decide to do this work?
Where did they get their training?
Do they eat animals? Why or why not?

Questions about Procedures

What happens when an animal gets sick?
What happens when an animal dies?
What happens when two or more animals don’t get along?

If applicable to your project (i.e. if you are helping, doing direct care for, or researching
specific animals or groups of animals), find out more about the animals themselves by
asking someone who works for the organization or doing research about them.




If you’re working with a group of animails...

Where are the animals originally from?
Are they wild or domesticated?

What do they eat in the wild?

What do they eat here?

What does their day look like?

If you are working with individual animails...

Where was he/she born?

How did he/she end up here?

What does his/her future look like? Will he/she be here forever? Be released to the wild?
Get adopted? Become food?
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Tips on Working with Live Animals

Working in an environment where there are live animals is exciting for volunteers.

There are some things to keep in mind while
working at the organization that houses them:

e All direct interactions with animals—handling, feeding, walking, etc—should be
taught, explained, and/or demonstrated by a trained staff member or experienced
volunteer. Even if you have prior experience working with animals, only engage in an
activity with the animals once you are asked to do so.

e Even if you don’t get to have direct physical contact with the animals you’re working
around, keep in mind that the organization still needs volunteers like you to keep
the animals healthy and happy. There are typically ways you can feel fulfillment from
helping out without ever touching an animal, like seeing and knowing that they will
have clean enclosures and linens to sleep on, or watching them enjoy treats or toys
that you created.

Working with live animals is a demanding job—staff members often work long hours
and the work can be taxing both physically and emotionally. When working with
staff at an organization, it’s important to keep this in mind. That being said, most of
these professionals also love to share their enthusiasm for helping animals, and want
to answer your questions and make your experience worthwhile and meaningful. So,
don’t be afraid to ask questions and learn from them!

e For happy, healthy, human volunteers, doing service with live animals might be the
highlight of our day—so it can hard to remember that, especially for animals that are
housed at an organization temporarily, life can be scary, confusing, frustrating, and
even sad. For animal shelters and rehabs, for example, staff members and volunteers
work hard to make animals’ experiences as low-stress as possible. For these reasons,
there may be some important rules and guidelines in place that you must follow
while volunteering. Keeping your voice quiet or walking slowly between places are
often ways you can help staffers keep the environment calm and the animals happy.




Safety is the single most important thing that an organization wants to ensure for
both you and its animals. You will probably be asked, along with your parent or
guardian, to sign a safety agreement prior to volunteering—this is typical and totally
normal for volunteering with animals, so it would be less common and also strange
for an organization not to have a contract. Staff members will help you understand
how to handle and interact with animals safely if that is part of your volunteer

Jjob, and you should never hesitate to ask to hear instructions again. If you notice
something wrong with you, a fellow volunteer, or any animal while working, always
let a staff person know immediately.

Avodah: Engaging in Service






Reflection: Processing
the Experience

As we discussed earlier, each day you do service should include the following
three parts: Torah, Avodah, and Reflection.

This section provides the materials for the following part of that process:

Torah Avodah Reflection

(pre-service) (service) (post-service)

Introduction

The experience of service changes us—but it’s not always clear in the moment how.
The process of reflection allows us to look back on the experience, identify what

we might have seen, felt and learned and how our learning might impact our life in

the future. Some of us can reflect easily on our own, but others need support and
Structure for reflection. We need to be asked hard questions that push us to see things
in a new light. We need validation and encouragement around some of the difficult
issues and feelings that service can bring up. This chapter will provide a variety of
possible reflection activities. It includes both shorter reflection activities that you may
choose to do after each service experience, as well as broader reflection activities

that are better suited for reflecting on the service experience overall at the end.

How to Use This Section
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] . After each service experience, take 20-30 minutes and choose one of the
reflection activities from the first section to help you reflect on that day’s service.

2 o After you have completed your project, take an hour to choose a reflection
activity from the second section to reflect on your overall experience during the
whole project.
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Activities for Reflecting on Each
Service Experience

Triangle - Square - Circle (5-10 minutes)

Use the “Triangle - Square - Circle” handout in the appendix. In the triangle, write down
three important insights, learnings or pieces of information from the experience. In the
square, write down a few things from the experience that “square” with your thinking or
that you agree with. In the circle, write down anything that is still “circling” in your head
or that you have questions about. The activity can then be debriefed by sharing and/or

discussing what you wrote in each shape with an adult or peer.

Free Writing or Drawing (5-20 minutes)

Free writing or drawing can be another way in which you can reflect on your experiences.
Some questions that might help to spur your written or drawn reflection include:
How was your experience today different from what you expected?

e  What did you like/dislike about the experience today?

 What did you learn about the animals and people that you worked with today?
 What learning or growth occurred for you in this experience today, if any?

e Did you feel, smell, hear, or see anything new or unexpected?

o Tell the story of what happened today from the viewpoint of the animals.

Social Media Post (5 minutes)

With permission from your guardian or if you already regularly use your own account,
combine words and images to document your service experience on social media. Post
a picture, video, and/or a few sentences about what you did or whom you met—make
sure you get permission from the individual or the organization first. Make sure to let
your friends and followers know where you are volunteering and information about how
they can get involved. It is great to include a quote of something meaningful that a staff
member or other volunteer said.

Tag JIFA, and we’ll repost, too!

AUE " awlll o aml A A




Storytelling to Family Member (10-15 minutes)

Storytelling can be a great way to process your experience. You could share stories and the
meaning you’re making from them with a family member after each service experience.
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Activities for Reflecting at the
End of Your Project

Planning a Blog Post (1 hour)

The process of planning out a blog post can serve as a great tool for reflection on a
meaningful experience. Using the template in the appendix, you can sketch out the
main ideas for a blog post about your experience and what you’re taking away from it.
Then, publish your post on your own blog, submit to your synagogue’s blog, and/or

send to JIFA!

What, So What, Now What (15-30 min)

This activity can be done either as a discussion or as a series of writing prompts, using
the template in the appendix. The activity is separated into three parts which build upon
one another.

What?: First recall the facts of what you did and describe what happened.

So What?: Next, shift your focus from description to interpretation or analysis. This
part focuses on what meaning you took from the experience.

Now What?: Finally, think about this particular situation’s place in a bigger picture
and its impact on what you might do in the future.

Photo Collage (1-2 hours)

Another way to reflect on and share about your experience is to document each service
experience with a picture or two. Once you have completed your entire project, compile
your pictures and use captions as a way to make meaning from the experience. You

can use a variety of apps to create and share a collage digitally. Just be sure to get the
permission of any people you include before photographing them.

Tag JIFA, and we’ll repost, too!




Conclusion

Reflection helps you to make the most of
your service experience. Whether you
choose to write, draw or talk about your
service, reflecting on it make it not just
something you do, but something

that informs who you are.




Reflection Templates:

The following pages have sample templates for you to use in your
reflections. You may wish to photocopy them or use them directly in

the workbook.




Triangle - Square - Circle
Reflection Activity

3 insights/learnings
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1-2 things that “square” with
your thinking
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Blog Post Planning Worksheet

Headline: Something that will catch people’s attention and make

them want to read your post

PhOi’O: Choose a photo from your service experience that expresses
the main point of what you’'re trying to convey in the post and that
readers are likely to feel emotionally impacted by.

Oplnlon Statement: What is the main thing you want readers
to take away from reading your post? What was the most important or
meaningful thing that you learned as part of your project?

156



Reason / Si‘OI‘y #1: what experience led you to learn this
lesson? The more that the story triggers an emotional response in your
reader, the more likely they are to keep reading.

Reason / Si‘OI‘y #H2: what other experiences did you have that
supported this learning?

Your ACinI‘l Step: What are you planning to do with what you
learned? How will it impact your life or decisions moving forward?

Conclusion/Influencing Your Readers: what oo
you want to leave your readers with? What'’s the key thing you want
them to leave thinking about? Is there something you want them to do
based on what you learned?
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What? So What? Now What?

Use this worksheet to reflect on the various levels of your service-
learning project.

What?

e  What did you do during your service experiences?
e  What did you observe?

e  Who (animals, people, or both) was positively impacted by the service?
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So What?

e Did you learn new information or a skill, or clarify an interest?

e Did you hear, smell, or feel anything notable, or that surprised you?
 How was your experience different from what you expected?

*  What did you like/dislike about the experience?

e  What did you learn about the animals and people you worked with?
e What are some of the pressing needs/issues for these animals?

e How did this experience address those needs?
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Now What?

 What seem to be the root causes of the issue addressed?

e  What learning or growth occurred for you in this experience?

e How can you apply this learning?

e«  What would you like to learn more about related to this project or issue?
e  What information can you share with your peers or the community?

e [fyou could do the project again, what would you do differently?
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Sharing Your Story and
Educating Others

Each time you serve, you may choose to do some learning, the service itself and reflect on

the experience afterwards. When you’re nearing the end of your time working with your
organization, in addition to reflecting on the experience as a whole using the activities at
the end of the previous chapter, you’'ll also want to think about how you can share the full
story of your service-learning experience as a tool to educate your community—either on
the day of your bat/bat mitzvah or at another time.

There are many ways that you can choose to share your story and educate others about
the work that you did for your bat/bat mitzvah service-learning project. Below and on the
next few pages are some possible ideas.

Sharing with Your Community

e Create a slideshow with pictures and captions from your experience with some
introductory and concluding text that share your big picture reflections on the
experience overall

e Create a poster board to display in your synagogue that includes some pictures,
some written reflections on the experiences and some infor mation about the issue
that you were working on

e Create a skit to perform on your own or with peers that shares important information
about the issue you worked on and lessons that you learned with
your community

e  Write and publish the blog post that you sketched out during the reflection activity
in the previous chapter. Email it to friends and family, especially those that are
looking forward to joining you at your bar/bat mitzvah.
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Connecting Your Experience to “The Big Day”

Work with your parent or tutor to figure out how best to include information about
the issue you worked on and what you learned from the experience in your d’var
torah on the day of your bat/bat mitzvah

Instead of or in addition to your d’var torah, lead and moderate a text study or group
conversation among the congregants that attend services on the day of your bar/bat
mitzvah. You can even use the resources from the Torah section in this workbook to
plan the discussion!

Create centerpieces for your bat/bat mitzvah celebration that share information or
reflections on your project service. These could be photos of you during your service,
a framed poem you wrote about the experience, artwork that you created around a
favorite Jewish quote about compassion for animals. Bonus: design centerpieces out
of items that can be donated to the organizations you worked with (such as toys for
animals)

Have the food for your celebration reflect the value of extending compassion to all
animals, including farm animals, by serving plant-based/vegan options or animal
products that are ethically sourced

Request that your guests donate money to the organization that you served with or
other organizations promoting animal welfare, as an alternative to gifts or money

Sharing with JIFA

Send pictures, blog posts, videos or copies of your speeches/divrei torah to us at
info@jewishinitiativeforanimals.org. We will highlight your work on social media and
on our website. The more examples of meaningful projects we have on our page, the
more individuals will be inspired to help animals!

Tag JIFA in social media posts about your project and experience.

However you choose to do it, take the opportunity to share your new knowledge and
learnings with those in your community.






Beit 1zim, Boulder’s Jewish Goat Co-op




What's Next?

You’'ve done your service-learning project, you’ve shared your learning with your

community, you’ve celebrated your bat/bat mitzvah, but you’re still really interested in the
issues you worked on during your project, so what do you do?

Finishing your required service-learning project commitment can be just the beginning of
a lifetime of service and engagement in animal welfare issues. There are many ways that
you can continue to take action on animal welfare—and to do it from a Jewish perspective.
Some opportunities to do this are:

 Using the template in the appendix, make a personal commitment to continue caring
for animals

» Continue to do service with the organization that you worked with for your project
and encourage friends and others from your Jewish community to join you

* Find another organization doing work on animal welfare that speaks to you and
serve with them

* Using the information you learned during your project to influence your Jewish
community’s policies around food for Shabbat, holidays, and simchas:

‘o A holiday or joyful celebration should showcase your values! Establishing
a food policy that highlights animal welfare as a Jewish value is the best
way for your community to make an impact in favor of animals. Visit JIFA’s
website and click on “Become a JIFA fellow” for detailed information on
how to establish a policy in collaboration with your rabbi, ritual committee,
green team, or social action club. You’ll get tips on how to write the policy, a
buying guide, as well as personalized support for setting up and maintaining
the new standards.

* [earn about animal protection organizations like Farm Forward, the Humane Society
of the United States, and other leading groups that are working to change local or
national policies related to animal welfare and how you might be able to support that
work.

* Do more research on the issue through watching movies, reading articles and
books and talking to people who are active on the issue. We suggest looking at the
Suggested Resources in the appendix as a starting point.
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» Coordinate an opportunity for further learning on the issue in your Jewish
community by bringing a speaker in who's an expert on the issue or by showing a

movie about the topic and facilitating conversation about it afterwards
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e  Work with your teachers or Hebrew school staff to plan a time to talk to students
Jjust beginning to think about their service-learning project to share your experience
and encourage them to do a project working with animals as well

In addition to the types of actions included above, you can also continue engaging
Jewishly in issues related to animal welfare by making animal related rituals part of your
Jewish life. Connecting our love of animals with the rhythms of the Jewish calendar is a
beautiful way to make public our appreciation of animals to everyone in our community
and to continue to engage with these issues well beyond the bar/bat mitzvah experience.
One specific way to do this is by celebrating the “Birthday of Animals.

* You’'ve probably celebrated Rosh Hashanah, the Jewish New Year that we call the
birthday of the world and include as part of our high holy days. You may have also
heard of Tu Bishvat, or the “birthday” of the trees, which falls in the Hebrew month
of Sh’vat when plants are starting to bloom in the land of Israel. But did you know
that there is a Rosh Hashanah—a “birthday”—for animals? This holiday was created
as part of the Jewish calendar over 2000 years ago and has recently been revived.

Conclusion

In conclusion, we first want to congratulate you on becoming a bar/bat mitzvah, as well as
on the commitment to caring for animals that your service-learning project demonstrated.
We hope that your project was just the beginning of a lifetime of service. We encourage
you to continue taking action to care for animals and repair our world and hope that you’ll
consider getting involved with JIFA as one way to do that.










Introduction for
Adult Project Mentors

Parents and educators serve a critical role in ensuring that their students identify a

service-learning project that resonates with them, successfully complete the project
and gain a maximal amount of learning and meaning from the experience.

Below is some information about this process and some succinct tips on how
to be the best support to your student(s) during their service-learning project
experience. We also strongly suggest that you read through all of the student
parts of the guide, both so you know the materials that your student will be
using and because they include valuable information not included below.

Why do service-learning as part of the b’nai mitzvah experience?

The b’nai mitzvah process and ceremony marks the coming of age of young people in the
Jewish community. Doing service as part of the b’nai mitzvah experience is an opportunity
for students to consider their responsibilities to their community and the world around
them and how they want to pursue those responsibilities as adult Jews.

As young people who are passionate about animals, students may already feel,
instinctively, that we should treat animals with respect, reverence, and responsibility. As
sentient beings who share our world, animals also benefit from human acts of loving
kindness. The concept of preventing unnecessary harm to animals and treating them with
compassion, or tza’ar ba’alei chayim, is actually a law of Torah rooted deeply in Jewish
values and tradition. Students will have an opportunity to explore perspectives on this
value—and ways they can apply it in their project and beyond—as part of this workbook.

Why do service-learning with animals?
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Children are often drawn to animals instinctively and feel passionately about them.

Learning to care for animals and respond to their experiences with empathy is also an
important way for students to build those muscles of empathy that they will hopefully
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apply to animal protection and other kinds of justice work with humans in the future. In
addition, the concept of preventing unnecessary harm to animals and treating them with
compassion, or tza’ar ba’alei chayim, is actually a law of Torah rooted deeply in Jewish
values and tradition. Students will get to explore perspectives on this value—and ways they
can apply it in their project and beyond—as part of this workbook.

What’s the difference between volunteering and service-learning?

Volunteering is when you donate your time, energy and skills in a way that benefits
something outside yourself and your family. In the context of animals, volunteering may
happen with individual animals, groups of animals or living communities as a whole.
Examples of volunteering might include running a collection of pet food for animal shelters
or for donation to food banks (for low-income families with companion animals (pets)).
Students might also organize a litter pick-up at a local park or beach to protect wildlife, or
build enrichment tools (toys, housing, etc.) for farm animals living in community farms or
sanctuaries.

So how is service-learning different?

Service-learning combines meaningful service with with contextualized study and
opportunities for structured and/or unstructured reflection. Meaningful service should
entail the identification of a genuine need, and the creation of a project that responds to
that need. Service-learning utilizes the service as a tool to advance students’ knowledge
about a particular issue, explore their personal values and deepen their connection with
one another, the animals with whom they’re serving, and their communities. In contrast

to volunteerism, service-learning’s objective is to benefit the service participants equally -
both the providers and recipients of the service benefit from the project. The recipients get
the benefit of whatever service is done, while the providers of the service gain a deeper
understanding of the issue that they were serving on, familiarity with a new organization or
community and a deeper connection with themselves.

In a Jewish context, service-learning also seeks to draw connections between the service
that is being done and Jewish wisdom, in order to help participants identify ways that their
service might enrich their understanding of Judaism and their own Jewish identity. In short,
Jewish service-learning, especially this workbook, seeks to support young people in finding
a project that matches their passions, provides an opportunity for meaningful service

and learning and that connects to Jewish values in an organic way that adds value to the
experience.



Helping your student pick their animal-themed project

We are all most likely to see through projects that we are invested in and which hold
meaning for us. To help your student consider what type of project might resonate with
them, try discussing the following questions together:

Need

 What issues affect the community?

* In an ideal world, what is needed?

« What needs are animal welfare organizations saying exist?

e How can your student contribute towards a solution?

e /s there an innovative solution that your student might be able to design WITH an
organization, given their connections/resources and the organization’s need?

Passion

 What kinds of things do they love to do?

« What animals are they most passionate about?
 What issue(s) make them most angry?

Skill

 What kinds of skills do they have that might be useful in these
types of service projects?

 What kinds of skill are they interested in learning that they might
be able to learn through a project?

Logistics

 What is logistically feasible for our family?

e How often could the student serve?

* On what days and hours would they be available to volunteer?
e For how long do they want to serve?

* What locations would be possible for a project?
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Framing the Project

Successful service-learning projects have 3 key components which can be summed up
as Torah, Avodah and Reflection. The workbook is laid out in a way for you to easily help
create this structure for your students as they plan their project.

Understanding Jewish Wisdom
on the Issue

While the act of service is, in itself, meaningful, we increase its meaning when we
use it as an opportunity to both learn more about our world and about Jewish
tradition. Once your student has chosen their project, you can sit down together and
do some research about the broader animal issue related to the service they’ll be
doing. If they’ll be volunteering to care for animals on a Jewish community farm, you
could learn about what Judaism has to say about keeping, raising, and slaughtering
domesticated animals for food and fiber. To relate this to a broader contemporary
concern, you’'ll want to find out everything you can about the complex and difficult
realities of today’s industrial farms and the many animals that are affected in this
system. If they’ll be doing a project related to companion animals, you could find out
more about pet overpopulation, and do research into companion animal behavior and
how to keep them humanely.

In addition to understanding the broader issues related to your student’s service, you
can also explore what Jewish tradition has to say about that particular issue. Jewish
voices throughout history have many interesting things to say about the human-
animal relationship and bond, and contemporary leaders even address relatively
recent dilemmas such as factory farming, threats to wildlife, and animal research
and testing.

You and your student may also want to think about a list of questions that they want
to ask the professionals with whom they volunteer that might give them further
insight into the animals and their experience. These questions might include questions
about the background of the particular animals they are working with and some of
their habits, information about how staff come to work at that organization and what
their training is, as well as questions about how the organization deals with various
issues that arise with the animals such as sickness.

Some resources for all of these types of learning are included in the workbook.



2. AVODAH: Serving with your student

Instilling a commitment to service and tikkun olam is partially about exposing
students to opportunities for service and encouraging them to participate, but it’s
also about leading by example. Serving with your student can be a great opportunity
to not only role model this commitment to service, but also to spend time together
and learn more about them and the things they care about. In addition, many
organization may require adult supervision for minors to volunteer.

3. REFLECTION: Supporting your student’s
processing of the service

The final two steps of effective service-learning are reflection and identifying “what’s
next.” After each service opportunity that your student engages in, you can use the
materials in the workbook to process the experience and help them distill what they
learned from it. Once the project is complete or nearing completion, you can use

the materials in the workbook to reflect on the experience as a whole and to help
them consider how they might want to continue to engage in this issue beyond the
completion of their service-learning project.

We suggest that each time your student serves over the course of their project that they
undertake some Jewish learning beforehand, complete a day of service, and then engage
in a reflection activity to bring it all together.

Connecting the Service Project to
Their Bar or Bat Mitzvah Celebration

The “Sharing Your Story and Educating Others” section of the workbook has a variety of

creative ways to connect the themes of the service project with the day of the student’s
celebration. Whether your student chooses to make centerpieces later donated to the
organization, have a photo gallery with highlights from the project, or even speak about
the experience from the bima, bringing the values and lessons learned from the experience
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is @ meaningful way to share about the project and align the experience with their coming

of age ceremony.
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Sample Topics

Factory Farming

Introduction

Our food production system affects the most animals in human care per year - nearly

10 billion in the US and 56 billion worldwide (and that’s not including fish and other sea
creatures). The majority of kosher animals are raised in the same factory farm conditions
in which most other farmed animals are raised. The US’s federal animal protection law, or
the Animal Welfare Act (AWA), requires companies and federal agencies to ensure some
protection for many kinds of animals in human care, but most farmed animals have no

protections at all.

Subtopics for further exploration:
e History of farming in the US
e Hybrid breeding of farmed animals
* Welfare certifications
e Common practices like antibiotics and extreme confinement
e Climate change and meat reduction
e Kosher and conventional slaughter in the US

Wildlife and Conservation

Introduction

The largest threats to wildlife on earth are habitat destruction, poaching, and invasive
species, along with the rising dangers of climate change. The loss of more and more
habitat due to building by humans, deforestation, agriculture, and pollution leaves many
animals unable to survive. Some are calling this period of time the next great extinction
event because species are disappearing at such an alarming rate. Without healthy natural
spaces that nurture many species, human survival is also at stake.

Subtopics for further exploration:
* Endangered species and keystone species
* Wildlife rescue and rehabilitation
e Wildlife trafficking (illegal trade in wildlife and their parts and products)
e Exotic and illegal pets
* Human-wildlife conflict
e Protecting urban wildlife
e Regulation of wildlife sanctuaries



Pet Overpopulation

Introduction

Companion animals (pets) are becoming more and more common. Nearly 70% of US
households have at least one. As having companion animals has grown in popularity,
overpopulation has also increased, leading to the creation of animal shelters for dogs, cats,
and other animals. Cruelty laws exist in most states to protect companion animals from
abuse by humans, and these laws are enforced on a state-by-state basis.

Subtopics for further exploration:
e History of animal shelters
e Spay/neuter programs and TNR (trap-neuter-release)
e Euthanasia rates
* Adoption and rescue
e Caring for companion animals
e Commercial breeding
e Puppy mills
« Community/feral cats

Animal Testing

Introduction

There is a long history of animals used in education, research, and testing. During the
late 19th and 20th centuries, with the expansion of medical research and product safety
testing, the use of animals in experiments also grew steadily. The Animal Welfare Act
(AWA) affords some protections for certain species used in research, and others are left
out entirely. Rats, mice, and birds bred for research, who together make up 90-95% of
animals in laboratories, are not protected.

Subtopics for further exploration:
e History of animal experimentation
e History of anti-vivisection (opposing use of animals in testing)
* Finding cruelty-free products
» Alternatives to animal testing and use in education
e Rescue and sanctuary for retired animals
e Dissection and animals used in education
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Index of Jewish Sources

Written Torah

Torah (Teaching)
Genesis (Bereishit)
ch. 1, 2, and 9 (p. 80-81)

Collectively known by its acronym, TaNaKh, the Hebrew Bible
is the canonical collection of 24 works composed by Hebrew
speakers in the first millennium BCE, a record of community

legends, diet and lifeways, origin myths, historical chronicles,

Exodus (Shemot) prophetic accounts, moral teachings, religious ritual and secular

ch. 20 and 23
(p. 54, 62, 122-123)

legal traditions witnessing the culture of ancient Israel.

The core of the TaNaKh is the Torah, also called the five books
of Moses (Moshe in Hebrew) — a reference to the legend
of its origin as the principal teaching of God as taught to
Moshe and transmitted to the Israelite tribes before they

Leviticus (Yayikra)
ch. 11, 22, and 25
(p. 81, 92, 104, 123)

established themselves as a people in the hill country of
Numbers (Bamidbar)
ch. 11 (p. 81

the ancient land of Cana’an in the late 2" millennium BCE.
The earliest audience of the text of the Torah were both
herders and farmers, and their world was deeply ordered
by the seasons of the agricultural calendar and the needs
of the domesticated animals and plants they depended

Deuteronomy (Devarim)
ch. 3,11, 12, 22, and 25
(p. 53, 62, 82,

92,102, 186)

upon to grow and thrive as a culture and as a people.

In rabbinic Judaism, the TaNaKh is also referred to as torah
Nevi’im (Prophets)

Isaiah (Yeshayahu)

shebikhtav (the Torah transmitted through writings) to distinguish
it from the torah shebe’al peh (the Torah transmitted through

ch. 11 (p. 82) speaking and listening) or oral Torah. Schools of thought
Ketuvim (Writings) emerged in Antiquity for understanding and interpreting Torah
Proverbs (Mishlei) and for preserving teachings and beliefs. Such an oral (and

ch. 6, 12, 25, 30 aural) Torah relied on a vibrant intellectual culture in order

(0. 72, 74, 100, 134, 185) for teachings to be preserved generation to generation. In

the aftermath of the destruction of the Second Temple, that
Ecclesiastes (Kohelet) culture was nearly destroyed, but in the course of reconstituting
ch. 3 (p. 134) itself the oral Torah of the rabbinic Jewish tradition began

to be written down by the rabbis of the 2" century CE.



Mishnaic works

Mishna Moed Rosh Hashana O rql TQ rd h

I: T (p. 196)

Mishna Avot (Pirkei Avot)
2:16 (p. 18)

Mishna, Chullin 1:1-2 (p. 90)
Tosefta, Chullin 1:1 (p. 92)
Sifrei Devarim:

Piska 306 (p. 113)

Midrash

Genesis Rabbah 10
(p.47, 48, 104)

Exodus Rabbah 2.2 (p. 56)

Ecclesiastes Rabbah
713 (p. 102)

Midrash Tanchuma
(S. Buber) Noach 6, 9,
and 10 (p. 46, 55, 133)

Yalkut Shimoni on
Psalms (p. 185)

Alphabet of Ben
Sira, on Spiders and
Wasps (p. 186-187)

The Mishna, Tosefta, Sifra, and Sifri are some of the
earliest compilations of the rabbinic Jewish tradition.
They contain, for the most part, a secular and religious
legal system describing how Judaism was practiced
and could remain practiced in an age without a rebuilt
Temple in Jerusalem. Non-legal works rich with creative
interpretations of the stories and teachings in the
TaNaKh were also collected. The largest collection of
Midrashim is called the Midrash Rabbah and contains
midrashim on the five books of the Torah (Chumash,
a/k/a Pentateuch) and the Megillot, and were composed
sometime between the 277 and 39 centuries CE.

Midrash (pl. midrashim), generally refers to a genre

of rabbinic Jewish commentary on the Hebrew Bible
(Tanakh) containing interpretations that are not explicit
in any plain reading of the text. While some of these
reading may be based on particular methods posited

by various rabbinic schools for deriving Jewish law
(midrash halakha), other midrashim expanded upon the
stories found in the Tanakh or even recorded ancient
oral traditions only obliquely referenced in its texts
(midrash aggadah). Both forms of midrash remain an
invaluable font of the beliefs and values found at the core
of rabbinic Jewish tradition not necessarily emphasized
or referred to in later medieval codes of Jewish law

like the Shulchan Arukh. Collections of midrashim were
being published even into the medieval period with
some being lost to history and others only surviving as
fragments found in medieval rabbinic commentaries. For
example, the Yalkut Shimoni is a compilation of midrash
aggadah on the Tanakh compiled in the 11" century by
Rabbi Simeon Kara containing traditions from Jewish

writings in Antiquity not included in the Hebrew Bible. Midrash became a creative genre

expansive enough to contain fantastical and even satirical works, as with the Alphabet
of Ben Sira, probably composed in an Arabic speaking land in the 8th century.

79



180

Jerusalem Talmud As generations passed and new schools were founded inside

Ketubot 4:8 (p. 56) and outside the historic lands of Israel, new compilations
of teachings in halakha and in midrash aggadah were
Babylonian Talmud made and founded upon discussions and commentary
Berachot 40a (p. 53-54) concerning the teachings recorded in the Mishna and
Shabbat 128b (p. 63) called gemara. The first compilation of discussion over

Eruvin 100b (p. 72, 74) the Mishna was made in the schools surviving in the

Sanhedrin 59b (p. 80) Land of Israel in the 4th century and became known

Chullin 84a (p. 84) as the Jerusalem Talmud (or Talmud Yerushalmi).

Pesachim 49b (p. 85)

Bava Metzia 85a (p. 184) Building upon this work but also recording their own
discussions were compilations of gemara produced by
the schools established in Babylonia in the 5th century.

Liturgy

In addition to the Mishna and Aggadah, other writings were also being produced
whose purpose today isn’t exactly certain but which may have been liturgical or
mystical. One of these works, dating from the 5" or 6" century CE is called the Perek
Shirah or Chapter of Song, the song being a list of verses from the Tanakh with each
verse given over to be sung by an animal or other part of creation. (p. 184-185)

Medieval Thinkers

Rabbi Shlomo Yitschaki (a/k/a RASHI, Troyes, France, 1040-1105 CE) became the pre-
eminent commentator of the new schools of rabbinic Judaism established far west from
Babylonia — in what is now France. Rashi wrote commentaries on both the Torah and
the Talmud. In this workbook we quote Rashi’'s commentary on Eruvin 100b. (p. 72, 74)

As the vast corpus of Jewish teachings in the Talmud lacked any systematic organization,
legal scholars such as Moshe ben Maimon (a/k/a RAMBAM or Maimonides, 1135-

1204 CE, Egypt) began reorganizing established legal teachings in logical codes.
Rambam became well known through his work the Mishneh Torah written in Hebrew
and intended for the public, but he also wrote private correspondence in Arabic
intended for his students: Moreh Nevukhim (Guide of the Perplexed). (p. 46 and 95)



Rabbi Yehudah HeChasid (1150-1217 CE) was the founder of a yeshiva in Regensburg
and a leader of the Chasidei Ashkenaz, a mystical movement among the Jews settled in
what was then the Holy Roman Empire (now Germany). In this workbook we quote his
writing in Sefer Chasidim (The Book of the Pious), Section 44. The book contains ethical,
ascetic, and mystical sentences, intermingled with elements of German popular belief.

Rabbi Yosef Caro (1488-1575 CE) was a mystic and master of Jewish law. He authored
the authoritative code of halakhah known as the Shulchan Arukh. Here we quote
Rabbi Caro from the section of the Shulchan Arukh called Yoreh Deah (23) concerning
laws of kashrut. Following the expulsion of the Jews from Spain in 1492, Rabbi Caro
fled with his family at a very young age to Portugal, and from there to the Ottoman
Empire, eventually settling in Safed in what is now northern Israel. (see p. 90)

Rabbi Moshe Cordovero (1522-1570 CE), also known by his acronym, RAMAK,

was a student of Rabbi Caro and a central figure in the historical development of
Kabbalah, leader of a school in 16"-century Safed. Influenced by the earlier success
of Jewish philosophy in articulating a rational study of Jewish thought, Moshe
Cordovero produced the first full integration of the previous differing schools in
Kabbalistic interpretation. In his work, Tomer Devorah (“Palm Tree of Deborah”),
he utilizes the Kabbalistic concepts of the ten divine attributes of creation known
as the Sephirot to illuminate a system of morals and ethics. (See p. 47)

Rabbi Elazar ben Moshe Azikri (1533-1600 CE) was a Jewish kabbalist, poet and writer,
born in Safed to a Sephardic family who had settled in the Land of Israel after the
expulsion from Spain. Rabbi Elazar studied Torah under Rabbi Yosef Sagis and Rabbi
Jacob Berab, and is counted with the greatest Rabbis and intellectuals of his time: Shlomo
Halevi Alkabetz, Yosef Caro, Moshe Cordovero, Isaac Luria, Israel Najara, etc. The Piyyut
(liturgical poem) Yedid Nefesh was composed by Rabbi Elazar. Rabbi Elazar’s Book, the
Sefer Charedim, printed after his death in 1600, is considered as one of the main books of
Jewish deontology (the study of duty and obligation). (See p. 55 for Sefer Charedim 14:1)

Rabbi Yisroel ben Eliezer Baal Shem (1700-1760 CE), otherwise known as the Baal
Shem Tov, was the founder of the Chassidic movement in an area of Poland now part
of southwestern Ukraine. While he left no writings of his own, his oral teachings were
recorded and collected by his students and later published. On page 47 we relate
teachings from the work Tsava’as HaRiVaSH #12 and on page 93 from the 20" century
Jewish storyteller, Shmuel Yosef Agnon (1888-1970) from his short story, “Tears” in

A Book That Was Lost and Other Stories by S.Y. Agnon (Schocken Books, 1995).
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Suggested Resources

Animal Welfare Organizations (isted alphabetically)

Animal Equality

Animal Legal Defense Fund (ALDF)

Animal Welfare Institute (AWI)

Anonymous for Animal Rights (Israeli)

American Society for the Prevention of Cruelty to Animals (ASPCA)
Compassion in World Farming (CIWF)

Compassion Over Killing (COK)

Farm Forward

Mercy for Animals (MFA)

National Anti-Vivisection Society (NAVS)

People for the Ethical Treatment of Animals (PETA)
The Humane League (THL)

The Humane Society of the United States (HSUS)

Service-Learning and Animals

ASPCA Resources
The Humane Society of the United States Resources

Jewish Resources

Hazon
* Hazon Food Guide (2016)
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Animal Stories

Ancient Stories

The Calf and Yehuda HaNasi:

A calf being lead to shechita
[Jewish religious slaughter] broke
away, hid its head in the

folds of Rabbi’s garment, and
wept. He said to it: “Go. For this
you were created.” [The

heavenly court] said [in response]:
“Since he had no compassion, let
him face sufferings.” Rabbi was
afflicted with a stone in the urinary
tract and thrush for thirteen years.
One day Rabbi’s female servant
was sweeping the house. Some
infant rodents were

scattered [from their nest], and
she swept them up. He said to
her: “Let them go. As it is

written: ‘His compassion is over
all His works’” (Psalms 145.:9).
They said: “Because he

was compassionate, let us be

compassionate to him.” And he was cured.

(from Talmud Bavli, Bava Metzia 85a)
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From the introduction to Perek Shirah:

The Sages said concerning King David
that when he completed the book of
Psalms, he became proud. He said before
the blessed Holy One, “Is there any
creature You have created in Your world
that says more songs and praises than
1?7 At that moment a frog happened
across his path, and it said to him: David!
Do not become proud, for | recite more
songs and praises than you. Furthermore,
every song | say contains three thousand
parables, as it says, “And he spoke three
thousand parables, and his songs were
one thousand five hundred” (from 1 Kings
5:12). And furthermore, | am busy with

a great mitzvah, and this is the mitzvah
with which | am busy - there is a certain
type of creature by the edge of the

sea whose sustenance is entirely from
[creatures living in] the water, and when
it is hungry, it takes me and eats me, such
that | fulfill that which it says, “If your
enemy is hungry, feed him, if he is thirsty,
give him water to drink; for you shall
heap coals of fire on his head, and God
shall reward you” (from Proverbs 25:21-
22); do not read “shall reward you” but
instead “shall make him complete you.”

(from the Midrash Yalkut
Shimoni, end of Psalms)
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For full Hebrew and English for Perek Shira, visit:
http.//opensiddurorg/perek-shira-chapter-of-song/
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King David and the Spider:

King Nebuchadnezzar asked Ben Sira:
“Why has God created in their world
wasps and spiders, which only cause
harm and do nothing beneficial?”

He said to him, “David, king of Israel,
peace be upon him, was once sitting in
his garden and saw a wasp and a spider
fighting. A fool came with a stick in his
hand and separated them. Said David
to God.: ‘Master of the Cosmos! What
good comes from these creatures of
yours? The wasp eats honey, ravages,
and produces no benefit. The spider
spins all year but never wears its web.
The mindless fool harms other creatures;
unaware of your oneness and powetr,

he does nothing beneficial for the
world.” God replied, ‘David, you deride
these creatures! There will come a time
when you will need them, and you will
understand why they were created.’

When David was hiding in a cave from
King Saul, God sent a spider, which spun a
web across the cave’s opening and closed
it. When Saul came, he saw the web and
said, ‘Surely no one has gone inside, if
anyone had, he would have tom the web
to pieces.’ Saul went away without going
inside. When David came out of the cave,
he saw the spider and kissed it, saying,
‘Blessed be your Creator and blessed be
you. “Master of the Cosmos! Who can do
according to your works and according

to your mighty acts?!” (Deuteronomy
3.24). For all your deeds are fitting.’
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And in the presence of Achish, David
pretended he was crazy. Achish’s

own daughter happened to be a mad
fool. When the courtiers brought
David to Achish, he said: ‘You mock
me! You have brought this one to me
because my daughter is a fool. Don’t |
already have enough madmen?!’ They
immediately released David. He fled
and thanked God for God'’s handiwork,
saying, ‘There is benefit in everything
that God created in the world.’

When David found Saul resting at noon,
Abner was lying at one entrance to the
barricade with his head at the other
entrance and his legs lifted high. David
came, entered between his legs, and took
a cruse of water. But when he wanted to
exit, Abner stretched his legs and covered
the entrance with them. They appeared
to David as two large pillars, and he
prayed to God, ‘My God, my God, why
have you forsaken me?’ (Psalms 22:2).
Right there God performed a miracle

for him, sending a wasp, which stung
Abner in his legs so he straightened
them. David came out and praised God.

So, you see, it is not proper for a
man to deride God’s works.”

(from the Alphabet of Ben Sira, translated
in Rabbinic Fantasies, edited by Daid
Stern and Mark J. Mirksy, Yale University
Press, 1990)

7395 LW MK Y WIOK 18
AU WK NA AR 1IN

MK POX MK 11D, IYRWD)
S awa 'mx onx ovyhn o
JHK T DNKIT W KW T3
TR 7N DWIWN DM KW X
Pwyn 5y 5xS mm ma mnan
I 12 v 09Wwa XYaw T How

101 Hxwb 17 x¥nw o
MNSI AW MAX 7PN ,07 Y3
T X3 ;AT POR P SN
.0 Ansy Soa 1han 72 paon

933X LWH 1537 AR NXYD KW
DAY W3 THY P D) 193
AKX PR TN WA DT
3NN 1R X Y @23 oban)
T2 WP D WY YW TN
937 P Y % MW DY X
YITRAY MW 1T K¥M 19PN A
X177 12

meyna Y5> oK 125 K K

bx

187

(%}
=
=
2}
-
(%2}
®
E
[ =
<




188

Contemporary Stories

Whatever Happened to Shirley and Jenny?
(The continued story of The Urban Elephant, a PBS documentary)

In 2000, The Urban Elephant brought viewers the touching story of Shirley and Jenny,
two crippled elephants reunited at The Elephant Sanctuary in Tennessee after a 22-
year separation. The bonding was immediate, intense and unforgettable between the
two former circus elephants. But long after the cameras were turned off, the wondrous
moments would continue.

The two were inseparable. Shirley quickly assumed the role of surrogate mother to Jenny,
who, though now an adult, had been a baby when they first met at the circus. Their bond
was so intense, it would forever change life at the sanctuary. As Carol Buckley, Executive
Director of the Sanctuary describes it, ‘that was the love that started our elephant family.’
“After Shirley’s arrival, elephants who had previously been companions and friends were
now sisters and aunts in the mother and daughter relationship of Shirley and Jenny. They
gave the sanctuary its future,” says Carol. These strong bonds would soon be needed.

Sadly, on October 17, 2006, ten years after arriving at the sanctuary, Jenny died.

Jenny came to the sanctuary quite ill. She had scars and other traces of misuse and
abuse from her past as a circus elephant. She had been exposed to tuberculosis. And
due to an attack by a bull elephant before coming to the sanctuary, Jenny had a crippled
back leg. Her caregivers suspect the leg harbored a hidden bacterial infection that flared
up last year.

Carol says the bond between Shirley and Jenny was never more touching than in the last
days of Jenny'’s life. “The day before she died, Jenny had been down and she wouldn’t get
up. Shirley stood by her and insisted that Jenny get up. Jenny just couldn’t get up. Then
Jenny stood up but she had to lean on Shirley to keep up. If you looked at Shirley’s face,
you could see that she knew that Jenny was dying. Jenny dropped to the ground and
Shirley walked into the woods.”

Jenny was on her deathbed when Shirley walked to the woods but she would give Carol
and the sanctuary caregivers the privilege of one last incredible glimpse into the world of
elephants before she died. "After Shirley left, Jenny started to make this rumbling noise.
With each exhalation, she would rumble. It was almost like a singing. As Jenny did this,
Bunny and Tara (two sanctuary elephants) came running over. We thought that was it and
she was going to die. And then Bunny and Tara started trumpeting and rumbling. At a



certain point, | turned to Scott (Director of The Elephant Sanctuary) and | asked him how
long this was going on. He said 58 minutes! Well, she continued for another two hours.
Jenny lived through the night and was even perky and silly. She passed in the morning.
And when she died, she did a vocalization that | had never heard. It was like a trumpet. It
was very low and got quieter and quieter. She passed very peacefully without straining or
exerting herself. To experience this ritual was amazing. | had never seen anything like it.”
Shirley stayed in the woods until Jenny passed. She didn’t eat for two days. “It was very
hard and especially hard on Shirley. Shirley’s whole life was about taking care of baby
Jenny. It was like a mom losing her baby.”

Fortunately, Shirley has had some extended family members to lean on during the sad
times. Shirley is very close with an elephant named Bunny — the two are like sisters. Bunny
arrived to the sanctuary just two months after Shirley and they bonded instantly.

Carol says Jenny’s death was difficult for the elephants but they are recovering. The
healing process may have been sped up by a new elephant, Misty, who has come in from a
different area of the sanctuary. “She’s a very happy creature. She loves all elephants. She
Just runs around. And they love her. She’s a ball of happy energy.”
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http./www.pbs.org/wnet/nature/urban-elephant-whatever-happened-shirley-jenny/11371/
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The CowWho Saved Herself

BY MICHAEL RYAN

Emily knew that danger was
near. She had never beenin a
place like this before—a little
shed with a 5-foot gate behind
her. All of her companions had
gone through the swinging
doors in front of her, and not
one had returned. The men
who had locked the gate at
Frank Arena’s slaughterhouse
in Hopkinton, Mass., were now
off having lunch. Emily saw
her chance, and she took it
When she made her move,
jaws dropped and workers
stared in amazement. Suddenly,
Emily— all 1400 pounds of
her—was airborne, sailing over

the gate.” A cow just can’t do ) : e ) —
Emily with her new family: Lewis Randa (L), his wife, Meg.

that” Meg Randa told me. As and their children, Christopher, Abbey and Mikey (L-R).
residents of this rural area west Photo by Stephen Tackeff, Middlesex News

of Boston were to discover,
Emily, a 3-year-old Holstein, can do many things cows aren’t supposed to do.

Frank Arena and his workers took off after their runaway animal, but she
disappeared into the woods and eluded them all day. It was November 1995,
the beginning of an odyssey that would capture the imagination of the entire
community. Slaughterhouse workers scoured the woods, leaving out boles

of hay to entice Emily back into their grasp. She would have none of it.

Instead, people reported seeing her running with a herd of deer, leanung from
them how to forage in the wood. Soon the local paper was running updates on
Emily sightings. Meg Randa read the first one. "The wheels started turning,” she
told me. “I said, ‘There’s got to be someway we can purchase her and let her live
in peace.”” We were in the former town hull in Sherbom, Mass., near Hopkinton.
Meg and her husband, Lewis, bought the building 12 years ago. Here, they run a
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school for children with special needs. Devout Quakers, they also operate the Peace
Abbey, where seminars and conferences on peace have attracted participants like
Mother Teresa and the Dalai Lama. Surely, if they could bring the Dalai Lama to a
little farm town in New England, they could do something for a desperate cow.

The Randas had hundreds of co-conspirators. Emily sightings suddenly
dried up—it seemed that nobody wanted to see her captured. Local
farmers started leaving out bales of hay for her to eat.

Meg called Frank Arena at the slaughterhouse and was touched by his
willingness to help. His granddaughter, Angela, had given Emily her name, and
even Frank (who died unexpectedly in January) seemed impressed by her
pluck. At first he offered to let the Randas have Emily for the bargain pnee of
$350; then, after consulting his granddaughter, he changed the price to $1.
“He liked the idea of Emily being at the school,” Lewis Randa explained.

A blizzard hit, and Emily’s food sources were covered by snow. The Randas and
others brought grain, hay and water to places where they thought Emily might be
found; the food was eaten after they left, but Emily wasn’t ready to reveal herself.

Finally, one December day after they spread out some food, the Randas saw
Emily. “We looked over our shoulder, and she was right there looking at us,”
Meg recalled. Emily had lost 500 pounds and needed veterinary treatment
after her 40-day ordeal, but the loving care of the students at the school
has brought her back to her full weight. And now she has company.

Last December, a neighbor approached the Rundas and asked if they could take
in a calf that might otherwise be sent to a slaughterhouse. The day | visited,
little Gabriel stood patiently while Emily groomed and licked him as fastidiously
as any loving mom. They have been joined by a pair of turkeys, a mother

goat and her two kids, and three rabbits—all of them rescued from inhumane
conditions and all of them now tended by students from the school.

But Emily’s biggest test is yet to come. Ellen Little, producer of 1995’s film Richard /1,
has started work on a film version of Emily’s saga Emily will not have to leave her
happy home for the lights ol Hollywood, though. She will be played by another
Holstein—and that should give another cow a chance to become a star.

(from Parade Magazine, October 1997)
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Meet Abandoned Blind Dog and His Trusty Canine Guide Who
‘Acts as His Eyes’

Meet Glenn and Buzz.

Glenn is a blind, medium-sized Jack Russell Terrier, and Buzz is a large Staffordshire Bull
Terrier, who acts as Glenn’s trusty guide.

The two were recently discovered abandoned and rescued after found wandering inside a
sea tunnel together in Hartlepool, United Kingdom. The pair are currently under the care of
rescue organization Stray Aid in Coxhoe.

Glenn and Buzz are now looking for a home, but only if they’re taken in together, Stray Aid
volunteer Hannah Critchlow told ABC News today.

“They are inseparable,” said Critchlow, 21. “They instantly had a bond when they came in,
so we kept them together. Whenever they’re separated they start crying and barking for

each other.”

Buzz leads Glenn during walks, looks after him and constantly keeps him company,
Critchlow added.

“They have to stay together,” she said.

The pair are both believed to be about 10 years old, and they were likely abandoned
because of their age and Glenn’s condition, Critchlow said.



But the good news is that the rescue organization has received over 20 calls already from

interested adopters, she said.

“Some dogs are here months and months and not one person looks at them or has interest,
so there’s an unusual amount of interest in them,” Critchlow said. “Everyone is in love with
them, and they’re both just so friendly, lovable and very chill.”
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http../abcnews.go.com/Lifestyle/meet-abandoned-blind-dog-trusty-canine-quide-acts/story?id=31974056
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Personal Commitment to Animals

Based on my experience doing and reflecting on my service-learning project, | commit to

show my ongoing care and concern for animals by valuing the welfare of animals when
choosing...

|:| How to acquire and care for companion animals (pets)

|:| What foods | do and do not eat

|:| What kinds of entertainment | participate in (i.e. going to the circus)
|:| Whether or not to buy an item that is made from or tested on animals

|:| Where to give tzedakah (money or other types of donation)

In addition to the above, | also commit to show my ongoing care and concern
for animals by....
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Resources for Celebrating the
“Birthday of Animals”

According to Jewish tradition, we actually have four dates on the calendar considered

a new year. In the same ancient text that offers the dates for the new years mentioned
above, we also learn that Rosh Chodesh Elul, exactly one month before Rosh Hashanah, is
the New Year’s Day for the Animals (Rosh Hashanah LaBehemot).

Seder Moed: Rosh Hashanah,
Chapter 1, Mishnah 1

X W X P8 MW WK

There are four New Year
O DY WK YaAaX

0°35nb mwn XY (D73 TNKa
093

wynb mawn wxa Moxa Tnxa
nYRY 3 hK 137 nta
2N TN 070X

DWY MW WK Mwna TnKa
NP9 105 mbarh ponwh

_ K5 mawn XY pawa X
for planting, and for vegetables. 0N ‘7‘7” M3 OXDY A3 370

The first of Shvat is the Rosh 3 WY Awnna
HaShanah for [fruit-bearing] trees,

according to Beit Shamai. Beit Hillel

says it is on the fifteenth [of the

month of Shvat, Tu biShvat].

Days (roshei shanim).

The first of Nissan is the Rosh HaShanah
for kings and pilgrimage holidays.

The first of Elul is the Rosh HaShanah
for tithing behema. Rabbi Elazar and
Rabbi Shimon say, “The first of Tishrei.”
The first of Tishrei is the Rosh
HaShanah for years, Shmitah, Yovel,

In ancient times, this simply meant the date on the calendar that farmers used to mark
the age of their animals—quite similar to the role of Tu biShvat for trees. Though only a
handful of communities in the early 27t century choose to mark the first of Elul as a day to
celebrate animals, the holiday has gained momentum in recent years due to the increasing
number of year-round Jewish community farms.
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Here are some suggested ways that you can
celebrate the “Birthday of Animals”:

e Using the ritual designed by Rabbi Jill Hammer, gather friends, family, neighbors and
pets to perform this ritual on, or near the first of Elul.

e This ritual and other resources for celebrating the New Year’s Day for the Animals
(Rosh Hashanah LaBehemot) can be found at:
http.//opensiddur.org/new-years-day,/for-domesticated-animals/

e  What sort of ritual could we use to appreciate the animals in our lives? For
example, Catholics have an annual “Blessing of the Animals” (see article here http.//
www.americancatholic.orqg/Features/francis/blessing.asp or here http./www.
humanesociety.org/about/departments/faith/francis_files/st _francis_of _assisi.
htmlD). Jewish community farms and some synagogues have similar rituals to bless
animals in the community. Using the guide below, design a brief ritual that shows
the animals in your community that you love and appreciate them.

Guide for designing a ritual

1. Sing: Choose or write a song or poem about one or more animals. You can use
the text above or other favorite Jewish stories about animals from this book.

2. Look: Gather photos of or a group of local animals.

3. Share: Write out 2-3 questions to discuss human-animal relationships, such
as “What is something you appreciate about animals?” and encourage each
participant to share.

4. Listen: Blow the shofar, the familiar blast for this season of the year.

4
(]
E
c
<
Y
o
>
(]
T
K=
=
e
m

197






